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Ch:.ptar 1

INTRODUCTION

;1e progressive school of educationol ph,losov

the studentcentered classroom have led educators to eale

tht. student participation in the planninsr of their edu

cational futures engages their interest and enthusiasm.

:--roing number of high school English departments across the

nation have joined the movement towards student particip,?tion

in choosing courses of study by introducing a multiple elec

tive program in which students are grouped according to their

interests in any of a variety of courses offered.

In this new curriculum, the required fullyear course in

English is replaced by shorter courses representing a number

of English content areas which are presented to students for

their choice much the same way as in higher education.

Enough of the courses are scheduled in the student's secon

dary school career to fulfill graduation requirements in

English. While courses specifically in the skill areas are

elements of the curriculum, most programs also incorporate

practice in English skills into every course, satisfying the

individual student's needs in reading, writing and speaking

as deficiencies become apparent.
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Tt was the purpose of this study to examine various :u1-

tile elective systems in secondary school En ,Jlish in the

United States. Attention was especially given to the courses

employed, methods of guiding or restricting course choice,

objectives and instructional methods, administration of the

Program, and the system in the junior high school and ninth

grade.

The falling away of momentous past changes in education

indicates that this new development in English will, like its

oredecessors, give way to newer programs. However, its in-

fluence in schools today is growing yearly as more schools

progress to this form of teaching. In she immediate Indiana

University area alone, four high-schools have initiated the

program--Kiski Area, Saltsburg, Indiana, and Dubois -- -and

survey information has revealed at least seventy-seven addi-

tional schools in the nation which have adopted the program.

There are probably many more for which information is not

available.

Only one attempt has been made until now to examine a

number of programs and record significant elements of their

curriculums. Linda Kubiek's effort for the Department of

Health: Education and Welfarel"limits itself almost entirely

1 Linda Kubiek, Elective English Programs injunf_or and
Senior High School (Champaign, Illinois: INCTE7110, 197).
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to eempilation of curriculum guides from fourteen j-6.1.iel.

senior high schools.

Of tne fifty state departments of education contctd

for information on multiple elective programs in their

states, thirty-one replied. Sixty schools were mentioned by

the states as probably having programs of this type. 1n add-

ition, several other schools were discovered through journal

articles on innovative programs. In all, 102 schools which

"oossibly employ the curriculum were found. Inquiries to

these schools resulted in seventy-four questionnaires re-

turned with additional information included by twenty-nine

of these schools. Four other schools replied with curricull=

information without returning the questionnaire, and another

three programs were discovered through journal articles.

This study has limited itself to an examination of the

eighty-one schools represented in the research population

and additional school descriptions in published articles.

It was possible only to include information received before

May, 1971, the month in which compilation of this study was

begun.

The Survey Questionnaire

After preliminary study of several multiple elective

programs, a questionnaire of important questions concerning

elements in the programs was formulated to be sent to all

schools possibly employing the curriculum. Each of the

questions was included in an attempt to gain a fuller



understanding of the varieties of the program which c.:ist in

the nation's schools.

QUESTIONNAIRE

When was the program begun or when will it begin?

2. Did any of the following schools and articles influene
your use of the program?

Trenton High School

Bellefonte High School

Iowa University High School

"New Patterns from Old ,:olds" (Carlsen and Conner,
Enlish Journal, April, 1962)

"To Vanquish the Deadliest Game" (riax Klang,
Journal, October, 1964)

Other?

What length are the courses? Six weeks

Nine weeks Eighteen weeks

4. What grade levels are involved? 10

5. What students are involved? All

6. What courses are required?

Other

11 12

Superior only

7. Do you use phasing or ability levels to.restrict course
choice?

8. What grouping is used? Heterogeneous

Homogeneous

9. Do you have a special remedial program?

10. Is there independent study or other provision for
superior students?

in eddition, schools were requested to send additional in

formation or curriculum guides if possible to make available

more detailed information for this study. Table 1 shows the

responses made by schools to the questions.

8
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velc-:::.ent of the Program Evident Throur,h Its Liter 7

';:ritinr.s on this new program have been limited iL.1=2

entir ly to commentaries on specific existing curriculums as

they developed the multiple elective program. The result i2

a chronology of the progrnm's development embodied in the

bibliogrphy of existing literature.

?,roved by the problems inherent in EnElish instruction,

3attle Creek, Yichigan, formulated a new approach to the

junior year of English described in the English Journal

for April, 1955. This pioneering attempt at free choice of

courses offered the llth year students a cnoice among four

courses: "English with emphasis on literary interpretation,"

"English with emphasis on creative writing," "English with

emphasis on oral communication," or "English with emphasis

on dramatic literature." Seeking an alternative to homogen

eous grouping by ability, achievement, or future plans, the

authors of this experiment employed "homogeneity of interest."

Through all of the courses ran a "strand of activities de

signed to develop certain skills, attitudes, and understand

ings we believe to be important to all eleventh grade stu

dents. These activities are organized in three units of

instruction which are taught in each of the five courses.

The units were The Quest for Freedom, The Quest for the Good

Life, and The Achievement in American Language and Literature."2

2Harry Overton, "EleventhGrade Electives," En fish
Journal 44(April, 1955), pp. 244-253.
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1?our years later, Iowa. University High School, a;pal..

1.tly not greatly influenced, if at all, by the Battle Croe.::

experiment, initiated a prograth of multiple electives in the

senior year. Dr. G. Robert Carlsen, then president of 'ACTE

and head of the Iowa University High School English Depart

ment wrote in "Iew Patterns from Old Molds" in the April,

1952, Thp7lich Journal that after considering the problems in

'npaish instruction, "It dawned on us slowly that at the

senior level, with two sections of students, each running for

a year, we had four onesemester units of time. Wny not, we

asked, set up four individual onesemester courses, designed

around the kinds of content that we felt various kinds of

students most needed."3

The result was four onesemester courses, "Readings in

English Literature," "Landmarks of Literature," "Writing

Problems," and "Writing Workshop," with two being offered

in the spring for student choice. The following year the

program was expanded to juniors in a nongraded curriculum,

six more courses were added to the possible choices, and

each student was required to elect at least one literature

course, one composition course, and one speech course during

his four semesters of 11th and 12th grade English.

Apparently independent of the Iowa University High

'G. Robert Carlsen and John W. Conner, "New Patterns
from Old Molds," English Journal 51(April, 1962), p. 244.
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'.::chool report by Carisen and Conners, Cuyahoga Palls, Ohio,

ez.it:Iblishod, in 1963, a multiple elective system described

in Me CleLirinc: House for May, 1967, in which weak students

we,--e required to take more elementary courses while stronger

students were free to choose any of the electives available.

Another Michigan school, West Branch, began its prociram

in 1964, although they did not indicate that either of the

earlier Michigan schools influenced them. A description of

their effort appeared in the Michigan Educational Journal

by Robert Docking and Dan Hogan. In the same year, Rochester,

Pennsylvania; Wyandotte, Michigan; and Ann Arbor, Michigan,

also initiated the system.

Also in 1964, Max Kiang, moved by the apparent success

of the Iowa University High School experiment,. wrote "To

Vanquish the Deadliest Game" for the English Journal. This

early article, based, he indicates, on Iowa University High

School, helped to disseminate the program in its early days.

Its primary purpose was to advance an argument for the pro

gram's use and present guidelines for its implementation.

The model multiple elective program for the nation,

Trenton, Michigan, initiated its program in 1967 and became

influential even before the article by Donald Weise in the

English Journal for January, 1970, describing Trenton's

federally subsidized program. Also in 1967, J. M. Jaekle's

"Safe for Diversity: Another Approach to the English

12



,I;=iculum" in the February En.7lich Journril descri.)ed

i'Lult, Alexandria, Virginia, curriculum, and ::.. 2;11i73on.'s

if C.. ngrade and Upgrade the English Curriculum" in the

issue vas an attempt to establish guidelines for the

new program. It is obvious that Mr. Ellison took much of

his direction f:com the Melbourne, Florida, non-graded exper-

iment- -rot a multiple elective English curriculum, but

nevertheless very influential.

While in 1967 only three schools initiated the program,

the following years saw a great number of new programs, with

seven in 1968, twenty-two in 1969, and twenty in 1970 among

the schools surveyed. In 1970, also, the two most influ-

ential articles appeared, describing the Trenton curriculum

and, in Pennsylvania Education for January, the locally in-

fluential Bellefonte, Pennsylvania, program. In the same

year, Linda Kubiek's report for the Department of Health,

Education and Welfare.was published by NOTE. Elective Eng-

lish Programs in Junior and Senior High School is a comp-

ilation of curriculum guides from the 14 schools which Linda

ubiek studied.

Rationale for the Program's Use

The multiple elective program in hglish is worth

consideration because it (1) satisfies a number of problems

existent in English today, and (2) employs sound educational

concepts to their fullest advantage.

19
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Dcr:Icriptions of new multiple elective program:;

col.iL;tent in beginning, not with the benefit dcrivd f:'om

the program, but With the frustrating problems inherent in

the old ]ng-lish curriculum which the multiple elective pro

seeks to overcome. The greatest problem in English

indicated by the authors of new programs is the repetition

which occurs each year. For all students the results are

frustrating, but the slower student, especially, ". -who

needs stimulation through the excitement of practical,

empirical, liberal studies in American culture, still finds

himself hopelessly bogged down in the same tedium he exper

ienced during his first two years of high school EnElish."4

The result has been a notorious boredom among students in

English.

Another dismaying aspect of English today is its bloated

state:

A typical Grade 11 curriculum guide requires the
English teacher to deal with a review of grammar,
required and collateral novels from a list of
twentyfive to thirty titles by authors from Haw
thorne to Hemingway, scores of short stories and
poems, biographical outlines of fifty or so
American writers, cultural trends during major
periods in American history, techniques of oral
expression, a major library research project,
various techniques of writing, spelling, vocabulary
and punctuation. Then to liven up the year and
to satisfy his own intellectual needs, the cre
ative teacher tries to throw some light on the
American cultural milieu by including units on
typical American advertising and propaganda

4
Kiang, PP. 504-505.
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techniques, semantics, non-verbal communication,
the teen-age community as 2n American suu-eulit,,:ce,
elementary soci31 psychology, sketcnes of
tic field studies on American dialects, and what-
ever else he can to meet the immediate citizen-
shiD_needs of the young people whom he meets each
day.

Tne problem was recognized by the Wisconsin Council of

Teachers of Englisn as long ago as 1963: "For some time, vie

have recognized that the perimeters of English have become

obscure--that as we nave expanded our programs, we have per-

.haos attempted too much. "6 The English curriculum has be-

come a hopeless hodgepodge of education odds and ends often

determined by the interest or lack of it in the teacher and

outdated or nebulous school requirements.

A third problem is evident in students. For them,

.in spite of'creative teachers, audio-visual aids, largeft

and small group lectures and discussions and a team-teaching

establishment, the material under consideration most of the

time was, in their eyes, neither very important nor extremely

relevant."7 The curriculum, they feel, is out of touch with

reality. The difficulty, Howard Kirschenbaum of Temple

5Klang, p. 504.

6,oames R. Squire, "Basic Considerations for a New ErJ::-
lish Program," Bulletin of the Wisconsin Council of Teachers
of English (The Wisconsin Council of Teachers of li:nglisn,
197777776-

7David Larsen, "Orono High School's Phase-Elective Eng-
lish Program," Curriculum Bulletin: The English Lanui=70
2(Fall, 1969), p. 21.
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::,niversit:i indicated. before the National Council of Teacne-r.s

of y' lick in 1969, has been the result of our atter:;pt to

teacn v;r.at we feel will satisfy the needs of our students:

';_ith the best of intentions, we have decided what our stu

dents need and what is relevant to them. But history has

proved us wrong. We have incorrectly judged what is rele

vant for our students and have, thus, defeated our own pur

poses."'

Grouping methods have been largely ineffective, partic

ularly the "future plans" grouping employed in most schools:

"Those who could 'grind' and pass tests became 'college mate

rial' while all others were written off as 'Cdivision,'

'Tracktwo,' or 'Lowergroup' students--ones fit for less

than the best possible training."9 The diverse abilities of

students in the classroom, even the apparently homogeneous

classroom of "college" and "terminal" is an additional

problem in grouping.

Finally, teachers too are mentioned by schools as being

dissatisfied with the old curriculum because "Rather than

being able to utilize their special abilities and teaching

their interests effectively, English teachers were required

8Howard Kirschenbaum, The Free Choice Englisn Curricu-
11 a paper presented at the annual convention of tne
1,ational Council of Teachers of English, lovemoer, 1969.
(1\OTE/ERIC: 1969), p. 2.

'Larsen, p. 21.
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to tcch 'everything.'"1°

multiple elective program can satisfy each of these

problems. Course repetition and the accompanying boredom are

virtually eliminated by the varied choice of electives and by

-,-elegcltion of English skills to individualized, instruction a

tie student's needs arise. The obscurity of "English 10,"

"2n).71ish 11," and "English 12" are eliminated in favor of

definite designations of course content and descriptions of

anticipated resources tc be used. Students and teachers alike

have a concrete base of material on which to concentrate

their efforts.

Courses in this new program become relevant for students

because the "relevancy" of a course is determined not by the

practical applicability of its content, but by the student's

interest. Even a course in Pope is relevant if this is an

area in which the student is interested. Student interest

is built in the multiple elective curriculum through student

participation in structuring their own English education.

Clearly, the only alternative which can
help curriculum makers build a curriculum that
is relevant to the students at which it is
aimed is to meaningfully involve the students
in the buildinc, of curriculum and to structure
the curriculum so tnat as many students as
possible can Pursue a course of -,zd which is,
in fact relevant to their needs.

10
APEX: A Nongraded Phase Elective English Curriculum

(Trenton, Michigan: Trenton Public Schools, 1969), p. 2.

11
Kirschenbaum, p. 3.
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The problem of grouping is answered, also, by the z:u1-

tiple elective curriculum. Offering students a choice of

courses will make any grouping more effective cecau se,

whether heterogeneous or homogeneous by ability, it will

emphasize the beneficial effects of "homogeneity of interest"

throuh individual choice of courses, despite the fact that

the range of courses may be restricted.

Finally, teachers in the new program are able to devote

their knowledge and talents to areas of English which inter-

est them. Students, thereby, benefit from tie instruction

of qualified teachers teaching areas in which they exhibit

enthusiasm and interest.

Besides being able to solve these various problems

inherent in English instruction, the multiple elective

program employs concepts which have moved educators in re-

cent years. Chief among these is, of course, the belief

that allowing students a choice in their curriculum will

engage their cooperation and engender interest in English.

Electives have existed for a number of years, gaining

increasing acceptance in education. The transition to

electives follows the examples set by colleges, by other

high-school studies such as science and vocational subjects,

and by journalism, drama, public speaking and so forth with-

in English itself.

Another concept wnich has arisen among English educators

is the realization that the range of English, American, and

2
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world literature cannot successfully be surveyed .for adoles

cents in high school: "It is impossible for the individual

who is ignorant of the community values around whicn his own

be revolves to arrive at some honest appraisal of the

sensibilities of different peoples centuries, or even decades

Furthermore, the notion that a set body of English

and American literature is vital to the intellectual growth

of the child is being abandoned. A 1970 ad hoc committee of

the Pennsylvania College English Association agreed when it

wrote: "We should structure our courses not around 'great

wors' but around our students' natural interests and

-
abilities.-

13

12Klang, p. 505.

13"A Shared Concern: The Student of English in High
School and College," unpublished report of an ad hoc
committee of the Pennsylvania College English Association,
March, 1970.



Chapter 2

THE MULTIPLE ELECTIVE COURSES

The philosophy underlying the multiple elective curric-

ulum has allowed great changes in the types of courses em-

ployed, the course content, and length of courses.

The Courses Emplo ed by Multiple Elective Schools

The great diversity of subject material which English

has adopted in recent years has found its way, along with an

even greater array of studies, into courses in their own

right. The traditional fare of courses is represented, as

are newer, contemporary studies and a number of courses whose

relation to English, despite their appeal to students, is

questionable. A complete list of courses employed is con-

tained in Appendix V.

The English skill areas in reading, writing, and

speaking occupy an important position in all of the curric-

ulums studied. The most basic approach is in remedial

courses aimed at attacking problems experienced by less able

students, such as the remedial reading courses: "Remedial

Reading," "Basic Reading Skills," "Individualized Reading,"

and the Kiski, Pennsylvania, "Correctional Reading" in

which,

Individual help will be given to studentsoin

22



order to overcome such readin problems as
poor comprehension, insufficient or faulty
word attack skills, a lack of steed, and
limited. vocabularies. The selection of
reading materials will depend on each stud
ent's reading problems as well as his
interests. Class size will be smaller than
The other elective courses.

Basic reading skills for the average or slightly below aver

age student are presented in special courses while develop

mental reading courses are available in twelve curriculums

in courses' such as "Develop:_ental Reading" from the Riggs,

South Dakota, curriculum:

This semester course is open to students who
are at or above their grade level in reading
skills but whb have some reading weaknesses
or who desire to improve their total reading
a:oility. Emphasis is on individual practice
for speed, comprehension and vocabulary.
Students will work extensively with the con
trolled reader,.the shadowscope, and the
tachistoscope. Some college level material
will be introduced for practice. Diagnostic
tests will determine individual reading
problems. Outside reading and outlining will
be required.

In addition, Pratt, Kansas, and Fort Fairfield, Maine, offer

courses in speed reading.

Writing courses are also included in all of the schools.

Basic composition courses are taught in eleven, advanced

composition in thirteen, "Expository Writing" in particular

in three, "Creative Writing" in fourteen of the schools

surveyed, and the traditional journalism, yearbook, and news

paper in nearly all. Two schools have also begun individ

ualized instruction through "Writing Laboratory" in the

9 7
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Iowa. University High School:

Help is given students in the problems
that will be encountered in advanced educational
writing such as writing essay examinations,
taking notes, developing tight organizational
structure, and substantiating a point of view.

and the Riggs, South Dakota, "Writing Clinic:"

This course is designed for the students who
need a great deal of help in basic writing
skills. Programed instruction in basic writing
of complete and effective sentences is stressed.
There will be a writing assignment every day
with emphasis on a particular skill rather than
grammatical perfection. Students evaluate
their own writing and do a great deal of re-
writing. This is a very basic course in
writing.

The speaking skills have, fortunately, received greater

attention in the new program, with Iowa University 'High

School, Iowa, even establishing a separate department of

extensive courses in the speech, public speaking, and drama

area. Courses in the basic speech skills are offered in

eleven schools while advanced speech and public speaking are

included in half of the schools in courses such as "Persua-

sive Speaking," "Public Speaking," "Voice and Diction,"

"Groundwork for Public Speaking," and "Advanced Speech." In

addition, "Dramatic Interpretation," a study germane to

speech, not theater, has appeared in three of the schools,

and debate courses are found in another three.

A great number of courses have arisen designed to pre-

pare students for their use of the English skills in busi-

ness, such as "Business English Fundamentals" and "Vocational

English." Another group of basic communication courses

2R
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intend to teach students the basic communication processes

they will use in everyday life. "Contemporary English,"

"Everyday Writing Skills," and "Consumer Education" address

themselves to instructing students in writing letters,

writing checks, choosing television and theater selections

with discrimination, filling out applications, budgeting

time and so forth.

Grammar, usage, mechanics, and the language skills of

vocabulary, spelling, and phonetics are taught in some high

schools as separate courses although most have left separate

courses in these areas to, the junior high school, teaching

these skills individually on the high school level. Tradi

tional grammar is retained as preparation for college,

college board tests, and language study in several schools.

11,0st, however, have gone to teaching "usage" or some form of

transformational grammar. Finally, specific courses in

"Phonetics, Vocabulary and Spelling," "College Bound English

Pre.oaration," and "Punctuation" are employed by schools to

teach fundamentals of English mechanics.

Among the thirtythree schools supplying additional in

formation for this study, traditional English and American

literature surveys still survive, sometimes divided into

"English Literature from Beowulf to the Classical Period"

and "English Literature from the Romantic Period to the

Present" or similar designations. In addition, courses in

specific areas of American and English literature, especially



Victorian literature, have been introduced into the curric

ulums. Finally, the studies of standard British and 1.:::erican

classics are continued in the study of specific authors of

our literary heritage such as Shakespeare, Chaucer, Austen,

Hemingway, London, and Buck.

Besides the traditional literature courses, an unending

)rofusion of new literature courses have developed in the

various programs. The short story is the most. universally

re.oresented, with such variations as "The Russian Short

Story," "The American Short Story," and "WorldWide Short

Stories." Poetry, also, is popular among schools, finding

its way into fourteen programs in such interesting courses

as the Trenton, Michigan, "Poetry Seminar:"

In this course, the student will become
acquainted with poetry not only in the sense of
form and ideas but also in terms of how it can
enrich and influence the lives of those who
come to terms with it. The seminar method will
be used to encourage the student to express his
opinion of "what" and "how" a poem means.
Group discussions will deal primarily with the
analysis of poetry and how it expresses the
hopes, fears, loves and dreams of young adults.
The course will also provide time for individ
ual reading and writing projects that satisfy
the student's specific interest.

Courses with "modern poets" (rock and folk lyricists) are

included to attract students, such as the Summamish, Wash

ington, "Dylan to Dylan:"

This generation has its poets who speak in
many voices from those who tell it as it is

r)
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in the folk terms of Bob Dylan to those who
probe the contemporary scene with the elo
quence of a Dylan Thomas.

The novel enjoys a prominent place in English studies in

every curriculum studied. Few areas of novel study are not

ro::resented in the array which includes study of 19th cent

ury novel, 20th century novel, 19th century American novel,

19th century British novel, early British novels, early

American novels, the Russian novel, the American novel, his

torical novels, traditional novels, psychological novels,

Gothic novels, and, finally, "The Best of the Biggies," a

course in great novels. Less well represented are courses

in nonfiction, biography, and essay. Only four schools

include nonfiction courses, three essay courses, and three

biography courses, with one of these being the biographical

study of a particular person, Dwight D. Eisenhower.

A new genre for high schools has arisen in the epic and

has been well received by the schools, adopted by four under

such titles as "The Folk Epic," "The Literary Epic," "The

Homeric Epic," and simply "Epic" which the authors of the

course at Orono, Maine, composed to study the Iliad, Odyssey,

Aeneid, Beowulf, Song of Roland, Morte D'Arthur, and the

German epic, Nibelungenlied. Akin to this form is the

growing interest in folklore and mythology. Besides the an

ticipated "Folklore" and "Mythology" courses, one school in

cludes a course named "Fairy Tales Old and New."
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The Bible as literaturu has found its way from the

colles7es into the high school in five curriculums. "I::ythcl

o,c7y, Folklore and the Bible" is the interesting combination

in Teistar, Maine, and Dexter, Maine, while Fort Hunt,

Vir:Tinia, and Lake County, Colorado, simply employ "The

Bible" and "Literature of the Bible."

The broad areas of study in world literature and drama

tic literature have appeared in a number of curriculums.

"World Literature," "French Literature," "Russian Literature,"

"Asian Literature," and "Writings that Have Shaped the World"

appear in the curriculums along with dramatic studies such

as "Modern Drama," "Development of Drama," "Current British

Theatre," "Comedy and TragiComedy," "Comedy," "World Drama,"

"Modern American Drama," "Dramatic Literature," and "Poetry

and Drama."

The most popular courses in the high schools surveyed

are the thematic. A total of 126 courses represents every

school supplying information on courses and course content.

They range from the wellknown "Man in Conflict" and "Man vs

Nature" to such areas as "Dilemma of the Underdog" and "Pes

simism." Ideas studied include war, the "bad seed" in man,

power, love, conformity, justice, the struggle for survival,

dissent, the American Dream and a host of others. The

thematic courses are listed in Appendix V under "Thematic

Literature Study" and related designations such as "Areas of

Literature Study of Special Interest to Students."
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tieverol schools, with the central goal of the new pro

L1-am in mind, offer a variety of thematic courses specific

ally intended to attract the reluctant studert and engender

"interest through free choice." Among these courses are

"V:cste.rms," "Spy Stories," "TeenAge Novels," "Hot Rod," and

"S-oorts" as well as courses more directly courting the inter

est of students, such as "Literature that Appeals to Youth," 1

terature of Interest to Boys," "Literature of Interest to

Girls," and "Literature of the Adolescent Years." Courses

to attract the more academically minded student are also part

of several curriculums in "Literature of Social Criticism,"

"Satire: The Literary Prescription for Improvement of So

ciety," "Contemporary Literature," aid "Literature of Pop

ular Science."

A number of schools also include courses in the study

of literature as an art form. Average and slow students

are able to choose "The Nature of Literature," or "Literary

Adventures" while the more able student is free to pursue

liter2ry criticism in "Literary Analysis," "Principles of

Critical Analysis," and "Critical Writing."

Language study aside from the mechanical aspects of

writing has become popular in multiple elective schools.

Courses in "Language," "Linguistics," "Semantics," "Language

in Thought and Action," based on Hayakawa's book, and "His

tory.of the English Language" are employed by some of the

schools studied.
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contemporary interest in minority groups End 31ac.c

lterature has Given rise to a large selection of co.u:roez in

,cse areas. Titles such as "The Black American," "Me :;egro

a&naissance," and "Slave to Black Nationalist," especially,

brinJ. to the high school the Black studies courses which the

colleGes have adopted in recent years.

Mass media and film have been adopted by the a-iglish

curriculum as a study in sophisticated communication. Gen

eral mass media courses address themselves to teaching crit

ical evaluation and discrimination in consuming radio,

television, film, magazine and newspaper reports. In the

expanded emphasis mass media studies can receive in the mul

tiple elective curriculum, courses have been bred in film

study which, besides teaching how to evaluate, make possible

the production of films in the classroom. Others, such as

the extremely imaginitive "Creative Eye" of Kiski, Pennsyl

vania, view a variety of experimental and thoughtprovoking

films followed by evaluation and discussion.

Theatre arts in the actual physical production of plays

has been adopted by a number of schools. Probably the most

interesting are "Creative Dramatics" in which students write

and produce their own shows, "Puppetry," "Children's Theatre,"

and "Drama: A Season of Live Theatre," which is a course

involving the viewing of live stage performances.

A small number of schools, especially Telstar, Maine,

have included courses specifically designed to foster
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:JJ1f-::.,d,;ustl,nt and other favorable psychological cl-Ids in tho

"Home and Family," "Teen-Age Problems," "Sol.:.'-

.007nition," and "Who Am I ?' are conscious attempts to help

students over the hurdles of adolescence. Courses such as

"Vocations" and "Occupational Opportunities" serve the more

concrete purpose of guiding students into investigations of

vocations of interest to them. Similarly, the age of social

ferment in which we live has given rise to social investi-

tions and courses on protest, such as "Rebels, Deviants

and Retreatists," "Social Criticism and Contemporary Issues,"

"Youth in Rebellion," and "Phoniness of Society."

Humanities and philosophy study have entered the high

school. Humanities courses are present in three of the sur-

veyed schools including the Bellevue, Washington, full-year

course of study for superior students described in Appendix

IV. A number of philosophy courses have been extracted from

college catalogues in such unwieldly courses as "Philosoph-

ical Foundations of East and West," and "Literature of Phil-

osophy and Religion" as well as more limited philosophical

studies in "Logic," "Existentialism,".and "Problems in Phil-

osophy."

Courses devoted to the study of research methods exist

in nine schools, and examination of study skills in three.

Several courses are also aimed specifically at preparing

college-bound students for the English skill demands they

will encounter in higher learning.
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the natural inclination to creativity and in

dividual endeavor are fostered in creative thinking courses'

and independent study. ."Blow Your and "A Taste of

Creativity" intend to teach creative thinking, while "Sem

inar in New Dimensions," especially designed to interest.

potential dropouts, "Understanding Other Cultures," and

"Seminar in Ideas" treat concepts and ideas from an unstruc

tured approach.

Course Lengths

The length of courses varies among schools, ranging from

two to thirtysix weeks. By far the most popular is the

eighteen week length employed by 61/ of the schools surveyed.

The quarteryear, nineweek length ranks second in popular

ity, employed in 26% of the schools. Another 12% employ the

sixweek course length that is used in the Bellefonte, Penn

sylvania, progran

The remaining schools employ courses of two, three,

eight, ten, twelve, thirteen, twenty, and thirtysix week

lengths. A small number of schools also make use of combi

nations of these course lengths, nearly always employing

multiples of the same basic unit, sucn as three, six, and

nine weeks. The schools employing multiple course lengths

can be found in Table I, pages five through ten.
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Chapter 3

COURSES ESPECIALLY DESIGNED TO MEET STUDENT NEEDS

Satisfying the needs of individual students is the pri-

::lary goal of education. In order to facilitate the accom-

plishment of this goal, the multiple elective schools have

employed special measures, including varying course length to

suit the importance of the material, establishing special

courses for the slow and gifted, making available indepen-

dent study, and creating courses which may be repeated.

Courses of Exceptional Length or Brevity

Among schools employing more than one course length,

certain courses have been judged important enough for stu-

dents to occupy the longer lengths, allowing more detailed

and lengthy study. Riggs, South Dakota, employs lengths of

nine and eighteen weeks with the required course, "Intro-

duction to Speech," and the equally basic option, "Reading

Skills," filling two eighteen week units of work. Other

courses judged needful of eighteen weeks of instruction are

"Advanced Speech," "Developmental Reading," "Theatre Arts,"

"Creative.Writing," "Journalism," "American Literature,"

"English Literature," and "Occupational English." All other

courses are nine week lengths.
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Similarly, Dexter, 1::aine, with its combination of ciY-ht

e.-n and thirtysix week lengths, has judged "Creative Writing,"

"Journalism," "A Sampler of American Writing," "A Survey of

Lmerican Literature," and "Asian Literature" as warranting

fullyear, thirtysix week length.

cnded for the Slow Learner

V:r.ile the majority of schools surveyed indicated "hetero

,-:eneous grouping, °' further investigation revealed that most

of these programs make conscious attempts to channel students

into courses which "satisfy their needs," resulting in some

homogeneity Therefore, among nearly all schools, even the

schools with very limited restrictions, certain courses are

intentionally designed for the slow and gifted students.

For the slower student, remedial programs of some type,

especially in reading, were indicated in 49% of the schools

surveyed. A list of remedial skills courses is included in

Appendix V. In addition to remedial courses, a number of

courses have been established in which the pace is slower and

materials are less difficult. Within schools employing phase

distinctions, phases one and two indicate lower level courses.

In these schools, courses have been included under these dis

tinctions for students who need more basic work. Some of the

courses listed here are adaptable to several levels and have

been given more than one phase distinction.
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T.:.:TON, MICHIGAN

Lnclish (Phase 1)
GL 1 Enclish (Phase 1)
1:eadinj.-; Skills (Phases 1 and 2)

in :cew Dimensions (Phases 1-5)
lnf_c,:lendent Study (Phases 1-5)

LG.,-.2a -y Explorations I (Phase 2)
trcry Explorations II (Phase 2)

FORT F2,IRFIELD, MAINE

(Phases 2 and 3)
_....__care Experiences (Phases 1 and 2)
Tmtroving Headin Skills (Phases 1 and 2)
Tactics in Reading (Phases 1 and 2)
,:ho Am I? (Phases 1, 2, and 3)
Folklore (Phases 1, 2, and 3)

ORONO, MAINE

l',asic Reading (Phases 1 and 2)
Literary Adventures (Phases 1 and 2)
Seminar in New Dimensions (Phases 1, 2, and 3)
Theater Arts (Phases 1, 2, and 3)
Independent Study (Phases 1-5)

Three-level grouping systems are employed by Dexter,

Maine; Cuyahoga Falls, Ohio; South Kitsap, Washington; and

probably Telstar, Maine, indicating the more basic courses

as level one. The level one courses for each of these

schools are:

DEXTER, MAINE

'2undamentals of Grammar and Usage (Levels 1, 2, and 3)
Introduction to Speech (Levels 1, 2, and 3)
Creative Writing (Levels 1, 2, and 3)
Mythology, Folklore, and the Bible (Levels 1, 2, and 3)
Social Creativity (Levels 1, 2, and 3)
Reading Fundamentals (Level 1)
Writing to Communicate (Level 1)
A Sampler of American Writing (Levels 1 and 2)

SOUTH KITSAP, WASHINGTON
(all courses listed are level 1)
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':/crk2hou

EduccItion
o.nd Recrec,tion

Verk Sills
Occutional Opportunities
Conter:.porary Reading and 1.ass Media
:purvey of American Literature

T .ho melstar, Maine, levels are not definitely indicated as

ability or achievement restrictions. They are, instead,

termed "The Individualized Program," "The Thematic Program,"

and "The Traditional Program." "The Individualized Program,"

however, contains courses obviously intended to lure the less

able student:

TELSTAR, MAINE (The Individualized Program)

The Short Story
Sports

.g-azines and Newspapers
Vocations
Viesterns
Home and Family
Spy Stories
TeenAge Problems
TeenAge Novels
Hot Rod

The DuBois, Pennsylvania, currilum employs three

levels termed "basic," "intermediate," and "advanced" with

guidance to bring students into the courses appropriate to

their needs and abilities. Under the "Basic Courses" dis

tinctions are included:

DUBOIS, PENNSYLVANIA

Expository Writing I
Reading
Speech I (A)
Introduction to .the Novel
Introduction to the Short Story
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of the American West
Literature for Appreciation goys
Literature for Appreciation Girls
I (3)

Graar

Finally, the four schools which indicate course diff

cult:; oy using grade designation: are DeSoto, Missouri; Iowa

University HiGh School, Iov,a; Northern Tioga, Pennsylvania;

and R,.gGs, South Dakota, The courses limited to the sopho

more year are:

RIGGS, SOUTH DAKOTA

Introduction to Speech (Grade 10 preferred)

IOWA UNIVERSITY HIGH SCHOOL, IOWA

Improvement of Writing (Grades 10 and 11)
ImPravement of Reading (Grades 10 and 11)
The l';ature of Literature (Grades 10 and 11)

NORTHERN TIOGA, PENNSYLVANIA

Study Skills (Grade 10)
':.riting the Research Paper (Grade 10)
Composition I (Grade 10)
History of the English Language (Grade 10)
On-:l Composition I (Grade 10)
American Literature I (Grade 10)
American Literature II (Grade 10)

The DeSoto, Missouri, explanations of course difficulty are

more detailed, but do make use of grade designations often.

The basic courses in their curriculum include:

DESOTO, MISSOURI

Basic English .

Easic Literature
Practical English



TvItond;:d for the Advanc.cd and Gifted

Corresponding to the basic courses for slow students and

retLrded in various skills, most schools include

C3O intended for the advanced student. In the scr_ools

rhasing, advanced courses are indicated by phase

four and five.

T=TON, ICHIGAN

Scfinr in New Dimensions (Phases 1-5)
InCndent Study (Phases 1-5)
Inc:.i7iduL,lized Reading (Phases 2-5)

:.rts (Phases 2-5)
Journalis::: (Phases 3, 4, and 5)
Advanced. Theatre Arts (Phases 3, 4 and 5)
17'ilaking (Phases 3, 4, and 5)
LrI of the ,:otion Picture (Phases 3 4, and 5)

jc,rn American Literature (Phase 4)
:.mrican Heritage (Phase 4)
::oLern World Literature (Phase 4)

2 (Phases 4 and 5)
Creative Writing (Phases 4 and 5)
Se7.inar in ideas (Phases 4 and 5)
C=position 2 (Phases 4 and 5)
Poetry Seminar (Phases 4 and 5)
Raseq,;rch Seminar (Phase 5)
ShakesPeare Seminar (Phase 5)
Advanced Reading Techniques (Phase 5)

ORONO, MAINE

Independent Study (Phases 1-5)
13usiness English (Phase 4)
Shakespeare (Phase 4)
Snort Story II (Phase 4)
American Literature Seminar (Phases 4 and 5)

Debate Workshop and Seminar (Phases 4 and 5)

EnP:lish Literature Seminar (Phases 4 and 5)

The Polk Epic: Epic I. (Phases 4 and 5)
The Literary Epic: Epic II
Film Study (Phases 4 and 5)
Lythology II (Phases 4 and 5)
Social Criticism and Contemporary Issues (Phases 4 and 5)
A Serious Look at Man (Phase 5)
Con1;e:2.porary World Drama Seminar (Phase 5)
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D_vc1,..,..1nt of the ]Novel (Phase 5)
to Philosophy (Phase 5)

(l'hase 5)
in Twentieth Century Poetry (Phase 5)

F::72.TELD, MAINE

C2cative Writing (Phases 4 and 5)
Review Grammar (Phases 4 and 5)

:.ythology ( ?teases 4 and 5)
.asterpieces of American and European Literature (Phases 4

and 5)
Public Sneaking (Phases 2-5)
Shakespeare (Phases 4 and 5)

Among schools using threelevel grouping systems, ad

vanced courses are also present:

DEXTER, MAINE

Words (Levels 2 and 3)
A Survey of American Literature (Levels 2 and 3)
Black Literature (Levels 2 and 3)
Maine Writers (Levels 2 and 3)
Hemingway and His Generation (Levels 2 and 3)
English Literature from Beowulf to the Classical Period

(Levels 2 and 3)
English Literature from the romantic Period to the Present

(Levels 2 and 3)
Shakespeare: Three Plays (Levels 2 and 3)
The 1\lonAmerican Short Story (Levels 2 and 3)
Asian Literature (Levels 2 and 3)
Modern Poetry (Levels 2 and 3)
Humor (Levels 2 and 3)
The Romantic Spirit (Levels 2 and 3)
The Individual in Society (Levels 2 and 3)

SOUTH KITSAP, WASHINGTON
(All courses listed are level 3)

Advanced English Usage--Language Stud
Advanced Creative Writing (permission)
Expository Writing
Advanced Speech (permission)
Debate (permission)

In the Telstar, Maine, program, the "Traditional Program"

is apparently the advanced track of students. Courses
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incl.c.jad in the Traditional Program are:

Tolklore and the Bible
:.rican Literature

Literature

Thetry
rhe G: eat Books
Independent Study
Grar-,,ar for Business Writing and Foreign Language

The Dubois, Pennsylvania, program lists a group of

cour2es which they call "advanced" although they are open to

all students:

mcntieth Century Poetry
viJodorn English Drama
Shaespearean Comedy
Creative Writing I

Irts
Shak:esDearean Tragedy
Greek Drama
Early British Literature
2J:.e-rcan Heritage
The Research Paper and Literary Techniques

Finally, the four schools which indicate course diffi

culty by using grade designations list several courses as

11-12" and "12."

RIGGS, SOUTH DAKOTA

Advanced Speech (Grades 11 and 12)
Theatre Arts (Grades 11 and 12)
Research (Recommended for College Prep) (Grades 11 and 12)
Creative Writing (Grades 11 and 12)
Journalism (Grades 11 and 12)
Philosophy (Grades 11 and 12)

IOWA UNIVERSITY HIGH SCHOOL, IOWA

Enlish Literature (Grades 11 and 12)
La::::al-ks of Literature (Grades 11 and 12)
Writing Laboratory (Grades 11 and 12)
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TIOGA, PENNSYLVAIA

(Grade 12)
:ire I (Grade 12)
I (Grade 12)

CrL',;ive ';:riting (Grade 12)
II (Grde 12)

TLe Bifj 2;ovel (Grade 12)
:;01-la Literature II (Grade 12)

DESOTO, .'.1-SSOURI

I'ter2lry Analysis

Creative Viriting
H=anities
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i:ilary precepts of the multiple elective proram are

studnt enagement through participation Ln the education

y:2301-3 fosters learning, that a set body of literature is not

necessary to the intellectual development of the child, and

thct students should be permitted to progress in education at

their own speeds. Therefore, students motivated to engage in

detailed study of an area of English studies should be per.

iited to do so. The resulting independent study courses

have appeared in sixty of the schools surveyed.

The procedures employed for independent study projects

are generally the same. The student must submit a detailed

proposal prepared after an initial study of the subject or

Problem. The student must then find an advisor who is both

willinsa, to work closely with the student and is competent in

the area of research. The chosen advisor reviews the pro

posal and rejects it or suggests changes before submitting

the plausible plan;: to the head of the English department for

final approval. The single criterion indicated by Scarsdale,

ilew York, for an acceptable independent study project is that

it be "any study that culminates with the student's commun

icating successfully in some form, with at least one other

individual."14

147ra,-,klin G. Myers5 "A Plan for All Seasons: Independent
Study in an English Electives Program," English Journal 59
(?ebruary, 1970), pp. 244-245.
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ctudent's needs and past performance ar:...;

air-- factors in the acceptance or rejection cf

. Independent study students are usually not requirod

to at.',:cnd classes, but they must work closely with their

adviors, reporting to them at frequ.ent regular intervals to

f:cuss their progress.

The Scarsdale, New York, description of their independent

stv.dy Program indicates some of the variety of research pro

jects their students have successfully completed:

Tncluded among those that terminated with papers
were An Inquiry into the Poetry of Ferlinghetti
and Cohen, A Study of the Most Recent Congress
ional Election in Westchester County, Is There a
Point in Existing?, The Alienation of the Artist,
l'arx's Influence on Twentieth Century Politics,
How a Television Works, Rimbaud's Influence on
English and French Literature, Sex Differences
in FourYearOlds During Play Situations, Darwin's
Theory and Some of Its Consequences.15

Additional projects included writing or illustrating books,

filming movies, contracting to improve literary style and

composition, and studying Shakespeare ending in a performance

of several dramatic excerpts.

Trenton, Michigan, employs independent study projects

open to all levels of students with a contract between the

student and school for completion of the research:

being duly enrolled as a student
(name)

at Trenton High School, enter into Independent Study with

15,Lyers, p..246.
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e and acceptance of the following provis'en,

a7re, to adhere to these mandates until

or such time as this contract is
liateT--

dissolved, either by mutual written consent of myself and the

instructor or by the administration of the school.

assu::.e full responsibility for ascertaining the date,
time, and place of all course sessions. Furthermore, I
will be present at all lectures, work sessions, sem'nars,
and ocher appointments designated by my faculty advisor.
In viw of the unusual amount of unsupervised time asso-
ciated with this course, I realize that cutting a confer-
ence.session, wasting time during contract hours, or being
latc to my assigned study area is a serious breach of
:ood faith and constitutes grounds for termination of
this contract.

%. I =se to assume full responsibility for my conduct and
will report promptly to the study area assigned and re-
main during the required time furthering my academic
education.

TG:\E::

on, this the day of , 1968.

Instructor's Signature)

In addition, the Trenton, Michigan, independent study program

invites students to audit segments of those classes which

will aid them in developing their projects, supplies for each

student a dry carrel to work in, insures that the science

labs are open at any time for students in science-oriented.

projects, abolishes restrictions on the library, and asks

students to keep daily logs of their progress.

Two additional factors are mentioned by the Trenton

authors:

Credit for the course may be given in one of

48



two wys. The student may, if he wishes, receive
transcribed letter Erade, in which case the ,.:,..saL!e

wil be determined by the faculty advisor. On the
ether hand, he may choose to study on a credit/no
credit basis, in which case he must satisfactorily
complete the semester contracted work in order to
receive credit (no grade).

Second, the danger of students formulating projects of too

great difficulty or of proposing projects too simple is

another problem to which the Trenton authors address them

selves:

Because students of any achievement level may enroll
in this program, it is important that care be taken
in evaluating the project plans they submit. A
sophisticated project for a very slow student will
obviously not be a sophisticated project for a very
bright student. The evaluation of the reasonable
ness of the study must be highly individual, with as
much concern being given to the likelihood of the
student experiencing success in the project as there
is to his personal freedom to learn.

Courses Which May Be Repeated

An additional result of the total elective system has

been courses which can be repeated. Among courses whose con

tent is determined by the students enrolled, or which change

with passage of time, repeating the course is possible.

Bellevue, Washington, includes two repeatable courses: "Drama:

A Season of Live Theater" which involves reading and viewing

plays, and "English Novel." The Iowa University High School

"Individualized Reading" also may be repeated for credit.
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Chapter 4

GUIDANCE OF STUDENTS AND COURSE CHOICE

7n order for the multiple elective program to successfully

satis'y student needs while still engaging student interest

throur:h free choice, measures have been devised to guide stu

dents into courses which will satisfy their needs without

ham.cering the favorable psychological ends. To accomplish

this purpose, restrictions on course choice ranging from

ability levels to strong guidance are employed. In addition,

course titles and descriptions are employed which are intended

to attract students, and required courses or prerequisites

are demanded by.many schools to insure the accomplishing of

basic courses in the English skills.

Yethods of Restricting or Guiding Course Choice

While the overriding consideration inherent in the mul

tiple elective- system remains the generating of student en

gagement in English through their choosing courses, the most

pressing decision facing educators innovating this new pro

gram is whether to rely entirely on "grouping by interest,"

resulting in an essentially heterogeneous classroom, or to

restrict course choice in some way to create partially or

extensively homogeneous classrooms. Sixty percent of the

schools surveyed indicated that they employ no restrictions

on student course choice, resulting in heterogeneous classes.
46
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The re:2aining 4O surveyed indicated definite restrcI,o on

course choice ranging from strict homogeneity of achii:I:ve:..c;nt

by ")hasing" to firm guidance through the use of indications

of course difficulty in course descriptions.

In most schools indicating heterogeneous classes who also

suPpl-iod detailed information, however, it became apparent

Ghat students were consciously guided into particular courses

which satisfied their individual needs and resulted in par

tially homogeneous classrooms. On the other.hand, nearly all

schools indicate that guidance is used and that the final

choice is still the student's.

The most popular method of directing students into courses

commensurate with their achievement is the phasing system

developed by Dr. Frank Brown for the total nongraded school

program at Melbourne, Florida. Of the thirtythree schools

employing course restrictions, eighteen indicated by name the

phasing system, probably following the example set by the

influential Trenton, Michigan, multiple elective program

which adapted the total school phasing system to the partic

ular needs of their English curriculum in. 1967.

This grouping method limits student choice of courses by

assigning several electives to each of four, five, or six

achievement levels (phases) and counseling students toward

those courses on the phase level judged commensurate with

their present levels of achievement as indicated by past

performance and test scores. Choice is still present,
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re-ininT the desired effect of student encaTlen.t threl

selection from a number of courses, but classe are more

hemoneous, facilitatin.7 instruction and meeting of ind'v-

idual needs. The five levels, as adapted by Trenton,

an, from Dr. 3rown's formulation are:

Phase 1 courses are designed for students who find
reading, writing, speaking and thinking
quite difficult and have serious problems
with basic skills.

Phase 2 courses are created for students who do
not have serious difficulty with basic
skills but need to improve and refine
them and can do so best by learning at a
somewhat slower pace.

Phase 3 courses are particularly for those who
have an average command of the basic lan-
guage skills and would like to advance be-
yond these basic skills but do so at a
moderate rather than accelerated pace.

Phase 4 courses are for students who learn fairly
rapidly and have good command of the basic
language skills.

Phase 5 courses offer a challenge to students who
have excellent control of basic skills and
who are looking for stimulating academic
learning experiences.

A similar arrangement was formulated for reading liter-

ature in the early days of the program at the "Project APEX

1966 Summer Workshop." It is included here because of its

possible use to schools investigating the phasing system.

The authors indicate that the level designations here were

not to be adhered to rigorously.

Phase 1

5th and 6th grade reading level as measured by
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::.t:::±=dized tests. Ability to read adventure-
c:.ionted book:s sufficiently well to understand
factuL.,1 information. Relatively little motivation
to read because of reading difficulties.

Phase 2

7th and 8th grade reading level. Ability to
read adventure books sufficiently well to per-
ceive character motivation and to understand what
Prompts characters to act the way they do. Thus
the student should be able to do some basic in-
terpretation from his reading. His reading is
restricted almost exclusively to the kinds of
things he is interested in.

Phase

9th and 10th grade reading level. Ability to
read with understanding literary works which con-
front the reader with a theme. Student should
also be able to note character development. He
will read what is required of him but shows
little initiative in reading on his own.

Phase 4

11th to 12th grade reading level. Abilityto
analyze literature and to see an author's work
in its appropriate historical context. He is
motivated to read and will read many books be-
cause he enjoys reading as a pastime.

Phase 5

13+ grade reading level. In addition to re-
cognizing the author's theme, tone, point of
view, and the like, the student is able to read
critically and appraise the literary quality of
a work. He is highly motivated to read and
reads extensively.

The Trenton authors indicate strongly that "In order to

avoid the possibility of stereotyping, an APEX axiom is that

'courses are phased not students.'" The statement is reit-

erated by both Orono, Maine, and Fort Fairfield, Maine, who

took their direction in the multiple elective program End
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_r o:;: rn,-enton. The result is that phasing is not a

for:P. of strict grouping, but is a guidance tool.

Olymia, Washington, also adopted a phasing systm, dif-

ng from Trenton's in some respects. Going back to Dr.

3ron's :::bourne experiment, Olympia included the "Quest

level" (independent study for very super. for students) making

six phase levels. The basis for grouping students on eacn

level is the Co-operative English Examination published by

E'M'S which is administered in the 9th grade. In addition,

".1inth grade teachers will evaluate each student according to

ability, motivation, and perception." For later courses,

instructors who have already had the students will suggest

the level they think each student should be placed on for the

second semester. For especially advanced students additional

measures are taken:

Students who score high enough on the Co-operative
English Examination to be placed at level 6 will
also take a literary apperception test (no specific
test adopted yet) and write a diognostic theme.

The second test and diagnostic theme are intended to insure

that the student's level of literary sophistication is high

enough to handle the responsibility of independent study.

Those who do not perform satisfactorily remain on level five.

While the number of classes and the students placed in

phasin'7 levels as a result of the examination scores will

vary from year to year, the Olympia authors have formulated

a projected range of scores, number of course offerings, and
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nuLb.:.r of classes per level based on the school's -ca-t

2 3 4 5 6

(0o-op
test)

125- 139- 147- 155- 163- 168-
138 146 154 162 167 177

Nuber of
classes 4 10 16 15 6 4

.Numbe-r. of

course of- 2
ferir,s

3 5 2 2

Embodied in the levels of the Olympia curriculum are

graduated levels of skill difficulty following a "spiral cur-

riculum" plan:

Basically, the six levels will represent
an ascending spiral of similar concepts; the
spiral will reflect the normal growth of the
student in acquiring his English skills and per-
ceptions, as well as the varying degrees of human
capacity for artistic sensitivity. Consequently,
the curriculum structure spirals from literature
of pleasure, to literature of personal involve-
ment and identification, to literature of art-
istic merit and impact; from an understanding
and use of language as it is commonly known,
to an understanding and use of effective rhet-
orical skills, to an understanding and use of
written and oral communication that is charac-
terized by both effectiveness and beauty. The
more advanced the level, the greater will be the
insight and independence required of the student.

While most level changes will occur, the Olympia authors in-

Licata, at the end of the year, it is possible for a student

to change at semester break. Furthermore, in connection

with level changes,



T:rin,7 a student's hig.h school career, hc,
proy)ely -placed, remain at the same

for :7.11 three years or change as many as th.:
levels. Tnere is no concept of succ.Iss or

tied to level change. The hardv;orki,_,
stdent who performs at the top of his ability
=y very well remain at his original level de
signation. Likewise, probably only the sudden
sourter will work at three different levels
during his high school years. anticipate
that most s'6udents will either remain at their
original placement level or have experience at
two different levels during a threeyear course.

Several other methods of restricting course choice

eployed by schools appear to be based on the phasing system

out have undergone basic changes. The Pennington, New Jersey,

curriculum deletes one phase, leaving four, and reverses the

number designations so that level one contains the advanced

students while level four has the slower.

Another variation is the Bellevue, Washington, curric

ulum which employs the five level Brown phasing as desig

nations for the difficulty of courses but groups the phases

together so that all courses, with one exception, are either

phases 1, 2, and 3 or phases 3, 4, and 5 creating a twolevel

course distinction.

A system related to tracking and phasing is the one

employed by Dexter, Maine; Tel Star, Maine; Cuyahoga Falls,

Ohio; and South Kitsap, Washington. Three ability levels are

defined in those schools and students are restricted to

choosing courses on the ability level to which they have b,en

assigned. While the Tel Star description does not definitely

indicate ability level distinctions in its three courses of
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individualized Program" cerie!-. 04' Course,

intended for the less able, The Thematic l'ro:re.

fel- tile average, and The Traditional Program" for advanced

students.

number of schools employ course restrictions by lim-

.

course cnoice by students to courses designated by

:ac levels, as in the programs of Riggs, South Dakota; TCW'='

-,;21..vrsity High School, Iowa; Northern Tioga, Pennsylvania;

and DeSoto, Missouri. Courses in these schools are restricted

to "10th," "11-12," or "seniors," "juniors" etc. Several

other schools only indicate difficulty of some of their

courses with the same designations.

Finally, a great number of schools limit course choice

by indicating the ability or achievement level in the course

description and counseling students of the level of perform-

ance expected of them in the courses. A great number of dif-

ferent methods are employed, however, in indicating to stu-

dents the levels of these courses.

Some schools indicate the level of student who should

enroll for a course by including psychological demands, such

as for "the self-disciplined student" or "student with a

constructive attitude towards learning," or for "the mature

student" Others demand some prior experience for enrolling,

such as the Orono, Maine, "Dramatic Reading:"

This course is designed primarily for those
students who have had some speech training. . .
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indicate that ce-rtn sk-Th ar -

W113 CI":"CCIL a particular course, such

iting- "students should be proficient in bas:Lc

o r,before applying for this course " or2

_.::erican and European Literature" for "those students who

have no --^ d' problems," or "EnPaish Literature Seminar

for students who are "able to carry 'on research and to report

::oth orally and in writing their findings ur. d opinions."

some courses indicate that prior knowledge fs ex-

-.3cted, such as in the Orono, Maine, "Mythology II" course:

A rudimentary understanding of the Greek world
acl the major Hellenic mythological figures is
assumed to be already Possessed by the students
enrolled in this course.

Some of the schools indicate directly the difficulty of

the course, stating that the course material is "relatively

easy and fairly unsophisticated" or that it is "an advanced

C01;.22..:0" Other schools use the designations "for students

having difficulty," "for average students," and "for students

who have no difficu:1+.y."

A large number of the courses studied were to be entered

by permission of the instructor. The courses in the schools

studied included "Basic Reading," "Advanced Journalism,"

"Forensics," "Reading Skills," "Role-Playing," "Individual-

ized Study," "Advanced Writing," "Creative Writing," "Drama:

A Season of Live Theater," and "Individual Investigation."
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taining the designations of colleebound and no

31,:;e, some schools indicate the future plans of students

in ..-stricting course choice. Course descrip tions often

state, "for those who plan to enter business," or "for the

colle:_cbound student." The Tel Star, Maine, program em-oloys

the future plans of students to guide them into courses which

will satisfy their needs including suggested courses of study

for each vocational area. Students are counseled to take

C0.;.2SE:S which will aid them in their future plans.

:_pother approach to guiding students into courses is

throu.7h indicating the deficiency which will be attacked in

the course description, such as, "Basic skills, comprehension,

speed, vocabulary, outlining, study skills, will be prac

tice," or "This course is designed for students who need a

=eat deal of help in basic writing skills," or This course

is designed for students who see a need for practice in the

fundamental problems of usage: punctuation, spelling, sentence

errors, etc."

Course Titles and Descriptions Intended to Attract Students

Generating interest in English courses is the central

goal of the multiple elective English curriculum. The result

has been that the curriculum guide ha's metamorphosed in many

schools from the dry record of English skills into a living,

colorful commercial intended to excite.

A great variety of course titles have emerged designed



Undoubtedly the most colorful t7,1

in tn,, -2ort Hunt, VirEinia, E:nd

eurriculums. The Summamish titles inclu(lo

c,.20 of reading in a specialized field of interc,,t,

---- en," to develop good paragraph writing, and ".:irite on

to teach the aspects of research. Other c urses

"RammarE" (grammar), "The Best of the Bigies:' (great

no..ris), and "Tales of the Supernatural: Dark Shadows and

Similarly, the titles of Fort Hunt's program intent to

attract student interest. "Your Own Thing" is a course in

indo7;:ndent study and research aimed towards selfadjustment;

"C-lory Be to Dappled Things" and

TT'S A BIRD IT'S A PLANE
IT'S A POETRY UNIT

are titles of units on poetry; and "Color it " is P,

course on the Victorians. The titles range from slang

phrases often quite descriptive of the course involved to

catchy or humorous titles having little to do with the course

involved.

More ingenious are the course descriptions. The tech

niques used to sell courses are worthy of Madison Avenue.

Attempts are made to instill awe in the students, as in Fort

Hunt's "The Homeric Epic:"

Here are the characters who have become symbols
for all succeeding ages: brilliant Achilles,
wily Odysseus, proud Agememnon, loyal Hector,
resplendent Helen, grieving Hecuba, faithful

El 0



..For although nearly every 7rc;a5
.;:Ler to co .C: after has borrowo.d from

none has surpassed HO:71C.2 in rI;co7nition
and definition of the human condition.

Other descriptions appeal to the student's desire for success

as in the Cranberry, Pennsylvania, "Literary Criticism:"

:_re you stuck for an answer when the teacher
says Is this story good? Is this story effec
tive?" Would you like to have a meaningful
answer?

Or Bellefonte, Pennsylvania, in "Logic:"

Have you won any arguments lately about using
the car Friday night?--or about the relatively
small difference between 11:30 p. m. and 3 a.

as a curfew time? There is a system of
argument organized especially for such situ
aions, or any other occasion where the mind
needs to triumph over blind prejudice or
emotion.

Humor is often used to attract the student to a course.

Summamish, Washington, describes the "Faster and Better

Reading" course in its curriculum guide:

Evelyn would show you how to read 10,000 words
a minute. We will be satisfied to help you
boost your speed to something less than that--
and to enjoy it more.

The challenge is another tool employed to arouse interest, as

in Fort Fairfield, Maine's statement to their students in the

description of "Masterpieces of American and European Liter

ature:"

There will be much independent reading and study
with written and oral critiques. Do you like
meeting a challenge? If so, this course is for
you.

The most widely used method of arousing interest is
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a series of questions, such as the SI2r,-;mam-L--

n, "Ianj:uage Study:

can =co that the use of lan,c,uaEe dL,tin
_shos s,,-.)iuns from the rest of the ani

can we tnon speculate whetner his first
v;ords wore "I love you" or "Give me my cluJ" or

"U:--h"? Can we explain why an Eskimo Uses
mny words to describe our one sno'::fla.:2.? Or

%t is the SHS custodial staff to do when :rs.
er wants a rubbish bin? V:hat kind of an

authority is a dictionary anyway or have you
tried spelling bus with an ing recently?

Ilsinally, probably the most persuasive statements in

course descriptions promise little homework and short assign

ments and studying only interesting things, as in the Orono,

If:aine, "Poetry for Enjoyment:"

This course is for all students who like poetry
or who would like to like poetry. Very little
analysis will be required; the emphasis will be
on enjoying what the poet says.

Or the Cranberry, Pennsylvania, "Basic EnglishLiterature:"

A course in literature designed for its easy
reading and enjoyment.

Use of Strategic Required Courses

Paced with the problem of insuring that students have

backgrounds in the English skill areas, many schools have

established certain required courses which must be taken

before graduation from highschool. Among the schools sur

veyed, thirty employed required courses to insure the stu

dents' exposure to basic skills instruction. The combin

ation of required courses is exhibited in Table 2.
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Table 2

Courses R3quired by Schools

Number of Schools 1::eouiring

C=esition oray 3
Literature and composition 6
'Readinc.;, Speech and Composition 3
Speech and Composition 2
Spech only 1

1,,..,.L only 1

1

3asic EnPslish and Literature 1

Research 1

Speech, Comosition, American Literature,
':Iorld Literature, and English Literature 1

1reshman ComPosition, American Literature
and English Literature 1

',';riling, Drama, and Literature 1

Speech, Writing, Language, and American
Literature 1

Com-oosition or Reading 1

9th--Basic Composition, 10th--Grammar,
11th--Advanced Composition, 12th--for
college, Research Paper; for non college,
'Idea: Seminar" 1

Another method of insuring the completion of certain

basic courses is employed by. Bellefonte, Pennsylvania. In

addition to its required courses, five courses must be cho

sen during the three years from a list of "Basic Courses"

which include two composition, two reading, six literature,

two speech, and two research.

Use of Prerequisites

Eight of the schools studied employed prerequisites to

insure the completion of basic courses. For the most part,
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introductory cores in

liture, drama and so forth, but soff.o

p-r.crequisites for courses.

y: Diota, delnads that studc,nts have a "3 avr.

T.11,:lih for enrolling in "Creative Writing" and "Philcoohy."

3cllevue, Washington, requires a "3 avera,-re" for

2=ncc, to the "nnual" course. A more com-olicated set of

)'01Sioe.Z) is established by .KiSki .1Jeechbur 2 Psnnsyl

vania-_; in requiring that students finish "Voice and Diction"

b...ferc enrolling in "Rc:,tding with Meaning," and that they

finioh "Fundamentals of Speech" before enrolling in "Voice

and Diction." Finally, the Bellefonte, Pennsylvania, pre

requisite for "I;iass Media--Radio and TV" is the unusual com

bination of one speech course and one writing course.



Chapter 5

OBJECTIVES AND INSTRUCTIOL METHODS

Accompanying the change in curriculum in the mul,iple

cic:ctive program is a change in objectives and instructional

:Y.,;1131:3. Skill requirements within all courses are ampa

sized; more individualization of instruction is employed, and

students may participate in the creation and organization of

some courses.

Rcouirements Embodied in Courses

The skill areas of English must receive attention de

s-oite the fact that the content of most courses emphasize the

literature involved. Therefore, the logical end is that the

English skills should be employed in every course, especially

for those deficient in any area.

Trenton, Michigan; Palo Alto, Washington; North Thur

ston; Washington; Fort Fairfield, Maine; Telstar, Maine; and

Pennington, New Jersey, indicate that the English skill areas

will be taught in all courses. Nearly all of the other

schools also include activities such as composition assign

ments, panel discussions and debates, and reading assignments

in their courses, indicating that they, too, feel the neces

ity of including the basic skill areas within courses.

61
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V:hilo the expression, et :.ndividualzin is -,struoton;"

ha be come increasingly popular in the modern stud=t-cen-

tred classroom, its practice has been limited because of

1:_ek of understanding of individualizing methods. Several of

the multiple elective schools have made concrete suggestions

for individualizing instruction within the classroom, through

devices outside of the classroom, and through a change in

educational philosophy.

Individualizing instruction within the classroom is

most difficult and most necessary for English educators. The

Trenton, lachigan, plan for individualization of instruction

in the classroom is more complete than any other indicated

among schools surveyed. A small portion of its more impor-

tant aspects can be included in this study, however:

. The following is one practical method of
bringing about individualized instruction in
the traditional framework that most of us find
ourselves in. This is not intended to be an
elaborated dissertation on the process. It is
merely a sketchy design of the mechanics in-
volved. Following are some basic steps:

STEP 1. Define course, objectives, emphases,
nature of the student likely to take
course, and materials available.

STEP 2. Determine amount of individualization
desired in course by blocking in a
calendar with any non-individualized
activities that are anticipated.

STEP 3. Itemize carefully all available mate-
rials and resources available.

STEP 4. List learning activities which could
be performed individually with the
above resources and materials either

6



or

aprolLimate
colnplote each activity.

6. .*2are a set of clear instructions Zol-
each activity on cartridge tap., alo
with paper instructions if they are
needed.

STEP 7. Survey new class of students re.Tarding
each person's preference of activities
which could be engaged in

ST_...`? 8. Hold conferences with students to map
out their tentative total course plan
of individualized instruction and also
their s-cecific short term plan of 1-3
weeks.

STEP G Chart out each student's individual
schedule, discuss it with him and im, e 7

plement.

The Trenton, Yichigan, program also makes extensive use of

student notebooks and record books to make available a con

crete record of the student's progress.

Other schools also individualize instruction wit. in the

classroom. The Bellevue, Washington, curriculum determines

the reading backgrounds of its students enrolled in "NoIels

for the College Bound" and formulates the course content

based upon_ each student's needs. Orono, iiiaine, individ-

ualizes its "Basic Reading" course by having each studert

report individually to class for thirty minutes of concEntra

tod individual attention. Orono also employs a contrac-

system in its "American Literature Seminar" so that stuents

will ^form at a level they have agreed upon with the

structor. A very imaginitive contract system employed 'cy

Palo Alto, California, is described in Appendix I. Finally,



schools are in agrce:::ent that the mcc?an^s c.2

usge, ,eoially in composition, should be tnu2ht

1:-.;udents on an individual basis.

Another method of individualizing instruction in co::.-

7)csi-Lion and reading exists in devices outside of the class-

s-ch as the English lab of Indiana, Permsylvania .

an inconsicuous corner of the school library are two sets

carrels, files for student folders, and a glass-

front book case for materials. To individualize inLtruction

in co=sosition, several programed materials are used:

3700: A PY.o-o-ramed Course in G-r'i-nar and
bsae Cffa7inurt, Brace ana

2600: A Dron7amed Course in Grammar and
,J5a2e (Harcourt, Brace and ',.orld)

A Self-Improvement Guide to S-:;e17'ng
(Holt, Rinehart and Vans-CZ-17i)

22zo a I:lore Powerful Vocabulary
(Pocke--C-T

Vocabulary for College
(Harcourt, Brace and World)

Programed !roach to Writing Books I, II, TIT
CGinn and Company

Individualized instruction in reading employs,

SRA (Science Research Associates)

Senior SRA
(-Science Research Associates)

Model III, Reading Accelerator
(Science Research Associates)

The English department has arranged for an English teacher to

su-eervise the lab every period of the day so that stuants

can come from English classes or study periods on thcir own

initiative or at the request of the English teacher. A file
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on each student so that the lab proctor can aid in

studnts instruction and the English teacher can observe

proross.

third area in which individualization of instruction

.;:.es place in the schools surveyed is in adapting materials

to the student's ability level, especially in reading liter-

ature. While the majority of schools still emphasize liter-

ary form in the study of reading material, some have indi-

cated extensive efforts to adjust reading objectives to the

levels of student ability.

The Trenton, Michigan, and Telstar, Maine, curriculums

deviate markedly from the emphasis on form. The Trenton pro -

gram follows the philosophy for the majority of their students

that 2

Only a few students will ever become artists;
most of them will be in the audience. And
unless English teachers can motivate more stu-
dents and make English more meaningful and
enjoyable, there will be no audience.

Consecuently, Trenton courses are designed to bring students

to an enjoyment of the English skill areas and accomplish

other psychological functions, as well as to encourage more

able students to examine literary productions as works of art.

The psychological ends are evident in nearly all course

objectives in these schools. The objectives in Trenton's

"odern Literature" exhibit both psychological ends and more

adv:nced consideration of literature as form:
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heln the student develop docpo insight
into hiself and others.

2, no help the student become more aware of the
moral and social problc.ms facing tae
individual and manind.

To help the student acouire a greater
standing of literary form and techniouc
relevant to the understanding of char
acter and theme.

!. To expand the student's literary horizons
while developing in him sensitivity and
taste in the selection of literature.

3

iL similar emphasis is found in the Telstar, Maine,

The English program in Telstar Regional High
School is based on the philosophy that liter
ature, art, music, and drama are reflections of
life that will heighten a student's sensitivity
to the world in which he lives. This human
itiesoriented English program is coordinated
with the program in the other content areas in
an attempt to create a rich learning environ
ment that has relevancy for the student and
will prepare him to take a responsible role in

The result of this philosophy is classes such as "The 7amily,"

"TeenAge Problems," and "SelfRecognition."

Other schools employ less emphasis upon these psych

ological ends in studying literature, but still give atten

tion to them. Several schools have indicated that their

chronological surveys also have the mission of aiding indi

vidual students in defining their own values by viewing the

values of other peoples and cultures. The Olympia, 'ash

inton, program attempts to satisfy the particular needs of

students by indicating that communication and the English
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1i.:11)ortant than literature

contnt is so designed that 20::lehere al-.
th:, 1.-fel-continuum the art of lit,E;rature

to utility of c=manication. This
is bas:::ci on the contention that the En

must serve as the realistic aria..., to the
f-ature desire for, and response to

okills--not as a shaky, name-droppirzr
acouaintance with the masters for those who will
never even know the joy of reading for pleasure
and escape.

Stnt Cr eat Coursc;s and Course Content

The logical end of the philosophy which results in stu-

dents being able to choose their own courses of study to

renerate interest and engagement is that the content of

courses can also be flexible enough for students to partici-

pate in the choosing of course material. A number of courses

have evolved in which students create the course and determine

course content.

The courses which schools have indicated as being stu-

dent created are North Thurston's "Modern Periodicals" in

which "The course will differ according to the interest of

the students enrolled;" Lake County, Colorado's "Novel II"

in which "The class will choose the novels to be read, and

all will be reading the same novel with discussion to follow;"

Northern Tioga's "World Literature I" in which "Class survey

will determine which countries will be studied;" Orono's

"American Literature Seminar" in which "The internal organ-

ization and limitation of the course material will be
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rs 7

r::inod by the neds and interests of the people

:3u-L;h 7.,,:itsaD's "Advanced Reading" in which "Stu'donts

;;i7.1 be assisted in developing a course of study s-aited to

their individual needs;" or Bellevue's "Drama: A Season of

Live 2h eater" in which "students will attend the plays se

lected by the class."

Other schools employ freedom to choose course content

,:vthin certain limits. The Iowa University HiEh School in

dcates that its "Landmarks of Literature" is taught using

"half a.dozen major works from world literature. The course

ordinarily includes a Greek play, a Shakespearian play, two

continental novels, one English novel, and one American novel

plus wide individual reading in major literary works which

the student plans for himself;" or extra projects formulated

at the descretion of the class members outside the framework

of the course syllabus, as in the Palo Alto "Psychology

Through Literature:"

Voluntary night meetings will be encouraged as
well as outside reading, projects, and student
taught subject areas.
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Chapter 6

AD=ISTRATION (:): THE PROGRAM

Sevcr,1 elements of the multiple elective curriculum arc

culiarly a ministrative problems. Methods of beginnin trie

r.e:ram, the gradelevels involved, methods of sched14nr, and

tering, and the totalschool elective program are

elments which involve the mechanics of the program.

-hods of Beginning the Program

Schools employing the program have, largely, begun with

=.11 three or four gradelevels after extensive research and

planning. The Bellefonte, Pennsylvania, and Trenton, Mich

procTrams were initiated following the receiving of

federal grants: 38,000.00 for the Pennsylvania program and

over :F200,000.00 for Trenton.

Iowa University High School and Waterville, Maine, began

their programs in the senior year to expand later to the

other grades. Indiana, Pennsylvania, began in the sophomore

year with preparation to expand to the upper grades, while

Newport, Rhode Island, began in the eleventh .and twelfth

years, anticipating expanding to the ninth and tenth grades

in 1972.

The most interesting method of initiating the program is

the pilot experiment employed by Kiski, Pennsylvania, and
69
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-2:ow York. In Kislci, 240 soPhomors wer: ehon to

initf.ate the Dro,:ra:n. In 1970-7; th prozr= ha 0_,"

x-,anded to all sophomores and the original gro.u..) of 240 in

their junior year. Scarsdale, New York, as1::ed for 0 vol-

-c= to initiate a pilot, received 400, and decided to

aLL... t them all.

Tnvolved

The schools surveyed include a variety of grade-levels

in their /Droram. The ten through twelve is the most pot-

ular, existing in 53 of the 81 schools. Second is the eleven

through twelve distinction, indicating that at least twelve

schools have judged sophomores not capable of functioning in

the freedom of a multiple elective curriculum. A stronger

indication that younger students are often judged incapable

of functioning constructively in this program is th,- fact

that six additional schools limit the program to seniors only,

al-though two of these anticipate expanding the curriculum as

its success is proven.

The nine through twelve curriculuz, is employed by four

schools, with two utilizing specific programs for the fresh-

man year as described in Chapter 8. Finally, three schools

have initiated programs in the sophomore or sophomore and

junior years in order to pass the program through the upPer

'r-dos with students.
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Pupil .-.7-r.ors

this now curriculum, chan,!.es have been ma(::.

concepts of both .s7raduation credits and reporting

Tho schools employ a variety of methods to inSura a

:Etudent's satisfactory performance during the hiEh scnool

yo=s for graduation.

The 3ellefonte, Pennsylvania, program, 4'ollown.7 the

state recluirement of four credits of English durin7 the four

years of high school, counsels students in the schedulin of

their six week courses, especially the group of "basic

courses" required of every student:

A minimum of 18 courses, or the equivalent,
is required for graduation. If you fail any
basic. speech, composition or literature course,
you must repeat it.

If you fail any other course, you must re
peat it or substitute another. For example, if
you fail an English course during the first six
week's period, you must either repeat it or sub
stitute another during some subsequent six
week's period. Such failures will obligate you
to schedule two or more English courses during
a six week's period, one during your regularly
scheduled English period and the other during
regularly scheduled study halls.

Furthermore, a minimum scholastic average must be maintained

for graduation:

in any year at least five courses must be
satisfactorily completed and a final grade of
at least 70 must be earned in each However,
if one of the courses is failed, the final av
erage of the six courses must be 70 or over;
otherwise the course failed must be repeated
or an additional course must be successfully
completed during some subsequent six weeks'
period.
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the Ris, South Dakota, pror,ra;:i requE: t.lat

forteon quarters which may be attempted during te three

school years, nine must be passing grades to satisfy the grad-

uation requirement in English.

Other states have less strict requirements on students.

lissouri, whose state laws are apparently not so

:Jtrincrant as other states, requires only four semesters of

Enlish in the six semesters of tenth, eleventh, and twelfth

South ,atsap, Washington, also does not require a

full schedule of English courses during the three high school

years, students are expected to have completed five of the

six semesters of high school in English for graduation,

although they advise that the college-bound have six or

more.

A small number of schools have gone to the "Pass-Fail'

grading system, with four indicating that this is the only

method used to report pupil progress. Twelve others indicate

that both P-F and the traditional A, B, C are employed in

their curriculums.

S-:,IL:dul'in;cf and. Re-istering

Scheduling of the multiple elective courses is lass of

a difficulty than it appears. Students registering for

courses are asked to list two or three choices, marking them

by nreference. While guidance and the English department

attempt to give each student his first choice, it often
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t'le second Cr third choice must be sottled

2r=ton -c)oints out that chanr-inL; electives c:t

can be accomplished throuh allowing the coE.2-ur TC

rell.chedule "study periods, physical education clas-,

=ment, economics, and other semester length courses pre-

vily scheduled back-to-back." The Lake County, Colorado,

curriculum has handled this rescheduling problem through the

yezi3r well enou;7h to have four separate schedulings through

the year for its quarter year courses.

Other schools decline to face this problem, instead

ruing that students register for all their courses at the

b-inning of the year. The result is that the English period

remains the same for all students. An even more limited, but

plausible, form of the multiple elective program proposed by

one school is to schedule students into "English" first,

resulting in a block of two or three hundred students of all

three grades scheduled for English during a particular period.

Those students, then, are given the choice among several

courses. The possibility of students being scheduled for the

course they desire is more limited, however, because of the

limiting effect of keeping the students within this time

Period.

A master course schedule is employed by five schools,

indicating that a particular course, while not being offered

one year, will be offered the next, so that students can nian

their course of study early. It is generally accepted among



. studied that courses arc aut=at'cal:1,/

nu,z!bcr of students choose them, or, con

in those schools which present a great nu.::Ibr of

courses co determine how many students are interested, courses

are adopted when a sufficient number erroll.

The Trenton, l'achi.c7an, program registers students in the

c- of each year for the two courses which they anticipate

taking. The courses may follow the course of study o-atlined

by the student with his counsellor and his ninth grade Ens,

lish teacher and signed by the parents in the spring of the

tudent's freshman year, but course changes from this ori

ginal plan may be made.

A Program reouest indicating the courses selected
will then be signed by the student and approved
by his English teacher. The counselor will re
view with the student his plan of work and the
courses he has selected for the following school
year. If the plan of work, course selections,
past performance and standardized test scores
appear to be compatible, the student will be en
rolled in the courses he has selected.

The English teacher is a vital part of the counseling process.

English teachers from the South Kitsap, Washington, high

school spend a day at the junior high school counseling the

freshmen before their sophomore course choices are made. The

Telstar, Maine, program makes students responsible for in

itiating conferences for guidance purposes. Telstar, Maine,

is also the only school surveyed which employs modular sched

uling. Their modular plan is reviewed in Appendix II.
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intereotd in the multiple

1:1,L;lih should also be aware that totalschc,o1 mult2-;'e

5

tiv cyst,3ms are in existence. Three of the programs Et:-,;d

v total school elective prorams. Iowa Univ-rsity

.3cheol, Iowa City, Iowa; Telstar, Bethel, Maine; and Lal,:e

County, Leadville, Colorado, permit choice from a vari t

courses in all disciplines. The transition causes ..1.ttle

difficulty when one realizes that with the exception ol

social studies and English, schools have been largely non

raded and elective for.a number of years. The change vhich

has occured in history within these schools is essentiatly

the same as the change in English, except that the chre) io

loical approach has, by necessity, been retained to a (:on

siderable extent. The result is that the Lake County choice

of courses in social studies includes the following nine

week courses:

American History I Progressive Movement (1890-192,))
American History II Roaring Twenties (1920-1930)
American History III Great Depression (1930 - -1940)
American History IV The Great War (1940-1950)
American History V Social and Political Unrest (19c:0.

Present)
Western Civilization I
Western Civilization II
Contemporary World History I, II, III, IV
Current Events I
Current Events II
American Government I
American Government II
Sociology
Consumer Economics
Human Growth and Development I
Human Growth and Development II

"29



courses of study in the hi . school

ally largely electives also have been expanded. :12:_e

Ioa Cniversity High School science c:epartment has added ,,,

interacting courses as "Prolems'of Population and Pollution,"

'Scince and Culture: Mutual Effects," "Science Seminar: In

dividual Research Experiences," "Photo=aphic Principles,"

and "Electronics." The Telstar, I,Iaine; program has also

y--Janded its programs, forming such courses of study for art

as °Ancient Art," "Medieval Art," "Renaissance Art," "Modern

:_rt," "Drawing Problems," "Lithography," "Sculpture I a: II,"

and "Ceramics I & II."



Chapter 7

THE JUNIOR HIGH SCHOOL i'fl NINTH GRADE

Five junior high schools have made information available

on their curriculums, including two from the Linda Kubick

repo t. This review will treat each of them individually,

supplying as much pertinent data as necessary.

7:atc,rville Junior High, Maine

The Waterville program is a heterogeneous grouping of

students involving the seventh and eighth grades. Students

are permitted to choose four courses at one time for all four

terms of the year.

Every course will include individualized reading
and individualized spelling, writing, speaking
and independent and group activities and projects.

A variety of elective courses have been formulated:

Journalism
Sports
Creative Writing
Y.yth and Folklore
Y.ysteries -- Whodunit?
Short Stories
Kan and His World
Development of our Language
How to Study and Research
Oral Communication
Poetry
Famous Authors Twain and Thoreau
Play Production
Radio and Television
American Folklore and Legends
The Novel
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. . .

:2Lis 17):20.Tn:,::: is considerably more

o:o Its -hL...;is is upon cl.voloping the

Courses included:

- elective for 7-12
Vocabulary, S-olling, Handwriting - grade 7, .1--a:Lal
Literature Ap-:)rciation - grade 7, advanced.
Creative Writing

Junior Hin. Bellevue, Viashington

Little information is available on this program A list

of courses, however, was supplied:

Hunlor
ders Theater

rama
Creative Writing
Speech
Debate
Poetry
14thology
Journalism
Annual
Reading

The authors indicate that next year they anticipate beginning

an independent study program.

Thr33 Junior High School, Bellevue, Washington

As with Hyak, little information except a list of

courses was made available on this curriculum:

Writing Workshop
Advanced Journalism
Reading Enjoyment
Reading improvement
Reading Development
Speed Reading
Children' s Theatre
Drama
Advanced Drama

8 9



r c

d Study Skills

^ Be the]

Thc 'Tel tar program was adopted because of the multiple

_cc Live curriculum in the senior high school. It is con

well developed with eighteen week courses -ohas-d in

levels. As with the highschool program, the junior

school is a total school elective system. The courses

nclude:

Grade 7: Transitional Grammar and Composition required for
phases 3 and 4

Speaking, Writing and Listening required for
phase.. 2

Individualized English required for phase 1

Electives

Humor and Imagination phases 2, 3, and 4
Adventure phases 2, 3, and 4
Biography phases 2, 3, and 4
Once Upon a Time (Mythology and Folklore) phases 2,

3, and 4

Grade 8: Transitional Grammar and Composition required for
phases 3 and 4

Speaking, Writing and Listening required for
phases 3 and 4

Individualized English required for phase 1

Electives

The Play's the Thing phases 2, 3, and 4
The Edge of Tomorrow phases 2, 3, and 4
Silhouettes phases 2, 3, and 4
The Funnybone phases 2, 3, and 4

Multipl Elective Program in the Ninth Grade

Among schools which have included the freshman year in

their high school programs, various methods have been used in
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of.1:,cation of those youn-,

inclue3 them d,reet:y in

:,110:::ores, allowing choic.2 amol-ij;- the m cous
oC:101"...2 choose. Tae Chatham, Mascachussets

.isouri; and Lafeyette, Indiana, Procrams also apparntly

includ the ninth grade in the elective o.r,:ram with the

other three high school grades.

'ha Pont 2airfield, Laine, program has segregated tho

grade from the multiple elective curriculum er.--)hasizin:7

The ninth grade English classes will be
,ro-uPed heterogeneously. One day each week will

devoted to vocabulary and spelling. Two days
each wee:: the students will work on improving
reading skills and studying the various forms of
literature. Two days weekly will be spent on a
review of fundamentals of grammar and writing.

The most unusual and imaginative approach to the freshman

year of E7-1::,lish is the Orono, Maine, program. For that

reason, their description is reproduced here:

Freshmen do not take these elective courses,
but they do have an opportunity to become a
cquainted with the different personalities on the
staff and their varied approaches to subject mat
ter. The 100 freshmen are divided alphabetically
into five groups which are scheduled into English
classes during the same period each day, An Eng
lish teacher is assigned to each group as a base
teacher. This base teacher meets with his group
for 5 days a week during the first Quarter of the
year to teach vocabulary, spelling, and word
awareness on Konday, literature on Tuesday and
W:::dncsday, and language usage and composition on
Thursday and Friday. For the other throe quarters
ho meets all 5 groups on a rotating schedule to
offer a unit of six weeks duration which can be
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Chapter 8

C=LUS=S Jf= "2:ECOL':.=D:J=S

'.2he e:altiple elective proram in English is wortn.::hf.le

bcc:=ee of its ability to satisfy problems in Enp-lish -'1-i

str,e,ction and its use of sound educational theory. Tt a

program both in its limited and extensive for....., for

eneeping student interest in English. It is not necezzary

schools limit themselves to a choice between to al

mentation and retention of the traditional English instr-e.c

Even in limited use, as in Lincoln, Nebrasl,:a, where a

th-r.L:eweek elective is offered between semesters each year,

or in Clairton, Pennsylvania, where a similar Program ex-ic'ts

with remedial instruction for the slow and electives for the

more able students during a monthlone February semester

break, the program has shown itself to be useful.

Schools initiating the program should begin by defining

or redefining their objectives. No new curriculum can be

effective if the content around which it is formed is nebulous

or invalid. Certainly in the skill areas detailed behavioral

objectives are necessary. One of the problems which exists

in the schools studied is the apparent lack of detailed,

concrete, sequential objectives in the teaching of Eng 1ts.h.

general objectives were mentioned in sequence, ese

cially for the study of liter82 ature as outlined in Chapter 6

8 G



und. nc.ivi: uali ink, Instruction," the ob(jective

:;ed to give firm guidance to the teacher in .tr%).c-

thC: COUI's

the objectives of each course should be included

e beneficial outcomes anticiPated with this new program

stat-d in general philosolDhy objectives to give direction to

the -;:rogram and to make possible measurement of the results

after a period of its use. Central to the general p,--ilosophy

adopted must be the goal of fostering enjoyment of learning

and of using the English skills.

:::ach time and careful consideration of the alternatives

are involved in establishing a successful new Program. A

variety of new programs should be investigated and examined

first-hand if possible. The result of these investigations

and of department planning sessions, however, must be a cur-

riculum unique to the school, because every school is unique

in its needs. Scarsdale, iNew York, employs a program whicn

relies heavily upon independent study; 95% of their students,

however, go to college after graduation. Similarly, Trenton,

lichin-an, employs certain courses requiring expensive equip-

ment and mechanical devices, but they were subsidized by a

:.:200,000.00 federal grant. The programs of these schools

have unique aspects which most other programs should not

attempt to encompass.

There is a great need of the cooperation of faculty

members for this Program to succeed. If preliminary

8 7



-Ligaton of multiple elective prorams has not

,I.rt:Iont members to the conviction that this is a ,::rth

Lla ;):cozra:n, it has little chance of succeeding, esliecially

1).nder administration pressure. Inherent in the system is tne

ohahe which will occur in pupil attitude through increased

teacher enthusiasm. Reluctant and dissatisfied teachers viii

and distrust within the school, hardly

a favorable educational environment.

teachers is necessary.

The courses formulated in existing programs have no

apparent bounds, except the nebulous distinction that most

courses involve some form of communication. There is no need

for restrictions on types of courses, for even the "self-

L..djustment" courses can be taught as a thematic approach to

literature incorporating English skills use. The important

asects of the courses should be that the skill areas are a

primary objective of each course, with reading being the most

important. Included among the courses must be selections

which appeal to every level of student, ranging from the

traditional surveys to more contemporary, youth-oriented

subjects.

An initial survey of student interest in the selection

of courses formulated will serve to indicate which courses

will attract students. After the survey, a master

schedule can be established intended to zive students a

choice among a variety of courses designed to engender

The cooperation of all

88



L;Ilisy the needs of vc..ryin:- bility

Cooocrativc ,Lnc;lish Exar:.ination shoc,1(1 o

studeno each year to deter:::ine their compet,1;nce 'n

various E.glish disciplines. iii : th this information

reeeds on -oast performance of the student, effectivr,

can take place. Students will receive copies of rle

curiculum, study them, and schedule appointments wit

advisors who review the choices with the students and

counsel them, noting the student's scores on the Cooperative

Enlich Examination and any other available test, the stu

dent's past performance in English, and the student's areas

of interest. Included in the curriculum guide are the title,

difficulty of the course, skills necessary before enrollment,

prerequisites where applicable, and the skills which will be

taught or the content of the course in an informal course

description.

No information is available on how successful the Mad

ison _.venue approach to course titles and descriptions is,

but certainly the course description should reflect the tone

and substance of the course. "Hot Rods" could be described

as "Where it's at--hot wheels and hot guys on the move" to

attract the less academically inclined student. However,

study of the Bible as literature can hardly be titled "Good

Vibretions from Sinai" or the description be "Read how

socked it to the bad guys on the black chariots; read how

';.loses decided on which side to put the part in the Red Sea."
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u.L end o

yuar or Burin`, late summer before school suu-

dzLT.e will select throe course:;, indicating by nutLbe._ their

:,:erence::, under the guidance of their -'ngLish teL:che-s.

e".:.co-1; electing to schedule the entire year at this regis-

=tion will have students indicate three courses for each

ei-hteen, nine, or six-wee:. period. Computer prograr:.in:r or

schedule juggling; by the English department and guidance

department will result in students being scheduled for one or

more courses, depending on the answer they have given to the

o uion o: more than one course per semester or quarter at

the bottom of the course-preference card. It is possibl,

through changing of courses such as physical education,

driver training, and so forth, that the English courses may

be scheduled in different time periods through the year.

Changes in the schedule after initial choice can be made by

consulting with the guidance department and student's advisor.

While some schools have indicated that able students

may elect not to take English during portions of their high

school career, this practice ignores the sound philosophy

that education must be a continual growth to the fullest

extent possible and that this growth must extend in all aca-

demic directions. Alternatives for schools anxious to exempt

students to free teachers, encourage performance among stu-

dents, and emphasize the freedom of the multiple elective
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:Idvsorf-,: with

v.c,3 3r by ay(:iointont for

cic;icn assiLnr:lents for other .

nocl elective proL...--s, such ,Ls 2

acn-.:s are oncouraL-cd to tal.:e Enlish CCUr2a: which CC:Cil:-Z_

"LC tl1C 'courses taken in other field s so th',.t the

(

teacher can aid students in their co-ir,urication ass.-nts. ,

In c.v.er:: school the influence of English should extend into

all disciplines and the teacher should make hir:.self avail:?b1

to st.,Idents for help in communication assignments in other \

areas of study.

3e'ore establishing a multiple elective nrcgram, several

dc:cisions must be made. In deciding course length, the six,

nine, and eighteen week lengths are most popular. Certainly

the six and nine week lengths extend the rationale behind

shortening course length to a logical end, and these shorter

courses cause a renewing enthusiasm in both students and

teachers as well as insuring that students will benefit from

the instruction of a variety of teachers. Allowing the

common denominator of three weeks also makes possible the

combination of all three lengths in a single curriculum.

Confusion can be avoided by assigning credits with the value

of one credit for one week of English instruction.

Only four schools extend the curriculum to the ninth

grade, but inclusion of freshmen is a choice which must ho
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O of

. . :.; ;.; 3 'J.. ..1. C: 3 ;:1", " "1

.

o -;ehoo', mc=king a ful: year of concentrated effer-,: on

unnecessary. After the lower gradem bas-ic

should be taught on an individual basis, a tasl.: which

be -,-;erformed in any elective classroom. Another

cation that =de nine can be included, is the fact that the

five elective junior high schools are apparently successful

in extending the ,-oro,,,-am even to years seven and6. eight

3ecf,use of the lack of the highly desireable K-12

seouential English objectives in schools, often a general

deficiency is found among students in skills which should

ha' been mastered in earlier grades. The high priority of

Enlish skills makes necessary the satisfying of these de-

-Lencies. In the multiple elective program three alter

natives are available for grouping students to attack general

problems: (1) conscious channeling of the students with

similar problems into particular courses, (2) the "English

three days a week with an interspersed elective" and (3) the

"workshop method."

The first alternative involves establishing courses in

remedial reading, writing, and speaking specifically de

signed for those deficient students and channeling them

into these courses. Students are capable of understanding

their own shortcomings, and are anxious to overcome them

when they are shown the methods. In the traditona



deficient student is

to reco t the cou---e.

a'led and that ths fa41u-e 's conneet

re:-2edial course is not synonymous with the

reuid courses employed by several of the

liecuiring the same '2asic courses o:

adonis negates the benefits of indiv4dul'7-t,---1 of

i::st:-:etion and the precepts of the multiple elective

_, thc :taaenz, reading on the 13-- grade level. ha- no

oi cf a recuired reading course, nor can a course in ex-

-0,:;ition aid the student having difficulty creating lucid

or a course in public speakicr bene='t

child who cannot co-nunicate effectively in interpersonal

relationships. Teachers must be able to identify stud,:-nt

needs through written records of past performance and the

Co-ol_eratve English Examination and channel remedial stu-

dents into classes srecifically designed to satisfy their

needs.

A second method of grouping students for remedial

learning follows the lines of the experiment reported in the

California Journal of Educational Research in which an

Ailliam Geors-iades, and Joan An Exer:::ent in
-.?ive-Day-a-eek Versus Three-Day-a:ieek
an Intersersed Elective," California Jourh:,1 of
-1:esearch," *15(September, 1967-), pp. 1,)-190.
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z1ctivo el their choice for two of the five

liLh instruction days and an option to choose 'Speech" for

one of the remaining three days of forr:.al English instruc-

the researchers were very reserved in accepting

the apparent success of their experiment, "A face-value

analysis of the findings would indicate that those pupils

who had En:--lish only three days a week performed twice as

,xell on the ET English Exam"' While the electives in the

e=,-ment were not strictly English, the possibility re-

mains for English elective courses, especially those designed

for the less able student, to include two "enrichment days"

in the week during which advanced students are free to pursue

enrichment activities or mini-electives and remedial students

to be regrouped for instruction in their deficient areas.

The third method of grouping students for remedial in-

struction follows the guidelines suggested by Indiana, Penn

as derived from the British 'workshop method" 15
o

,::rou-oing, a form of team teaching. Teachers who have Eng-

lish classes during the same block of time (Period 1, 2, etc.)

meet regularly after school to discuss general deficiencies

14
Georgiades, p.198.

*orbert J. Yller, The Uses of 7n,771:
narT and Viinston, Inc.: New Y.or,;:, 1,_)u!), p. 2.



students exh.ibit. allT1; arrange"

dents dir this block of time to be periodically rerrecd

fer activities which might range from the routine to remedial.

'he methods of grouping depend upon the activity Planned so

secometro, interest, ability, creativity, reading

ability, or deficiency grouping are variously employed for

more effective instruction. Remedial students, especially,

can be r7rouped according to their difficulty for special

in overcoming the problem. The unfortunate aspects of

he.::.ogeneous grouping are avoided by frequently changing the

tyne of 71-ouping and students involved.

Because instruction in skills is so important to the

curriculum, teachers must take a realistic look at tne Eng--

lihkill areas. By far the most important area is in

reading skills. Designers of new curriculums might do well

to take some direction from the Melbourne, Florida, non

graded school in emPhasizing reading skills to a great extent

w:.th all students severely retarded in this area and to some

extent every year with students reading below their grade

level 0 Certainly, reading in developmental reading and

remedial reading classes should be included in every cur

riculum, and improving reading skills should be a stated

objective in every course of study.

Research continues into the effectiveness of formal

written composition instruction with contradictory findings,
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owevc:r, indicating tha.c, composition instruction

grades has little or no effect on ability in

Regardless of whether such instruction is WO-2711-

or not, English teachers can rely on the fact that

research.writing and expository writing are of little ben

to the slower student while letterwriting, application

and.so:forth may be useful. Vocational writing and

everyday writing courses must be available as well as expos

itory and research writing.

In 'sPeaing and listening, the opportunity for formal

speaking situations occurs so seldom for the average person

that instruction in formal speech is worthwhile only for the

advanced student. Instruction in impromptu speaking, par

liamentary procedure, group discussion, and class partici-

-nation are invaluable for average students, and small, in

formal.classes in which students having difficulty in inter

tersonal comriunication can be encouraged to relate personal

experiences or discuss subjects on which they have knowledge

will be of great personal value to severely inhibited, stu

dents. Submitting these students to the icy plunge of the

formal speech situation under the scrutiny of their more able

peers is dangerous cruelty, not effective education. A valid

movement is also forming to teach speech from a listener's

point of view, for half of our involvement in informal

speakinfr.consists of listening, and nearly all of our



in formal speech situations is

-t, is .,7c-rally conceded that instruction in any fc1-..[.

:as no a:,;preciable effect on ability in

or in rcaaing. Graro-2.ar instruction may oe beneficial, no.N-

-zror to taking a foreign lanuar,e.

should be taus7ht, after the lower grades, on an indiv-

d1;.a-: hmsis

:_iterat:).re study, the Olympia, ';:lashington; :rentcn,

and Toistar, '2.'.aine, plans appear most scusid. For

st-.-nts retarded in reading and. literature study, the em-

-is 1.v:ion supplying the tools for later cultivation of

7r-2n;: through emphasizing reading for pleasure to the ex-

cl.:.sion of all other literature disciplines. This o:JJL:c.-ve

is included for the average student, also, but he can learn

the artistic aspects of the literary effort as well. Finally,

the advanced student in reading and literature study enjoys

both emphaseS.with concentration on the literary effort and

form.

No grouping is without difficulties. Educational re-

search indicates positive and negative aspects of both het-

erogeneous and homogeneous grouping by ability, with little

agreement among experimental data The results of the Tren-

ton, -.:iChigan, evaluation, however, indicate that n"

is effective and does not result in demoralizing

dents as may happen with homogeneous groupinri The attitude



J.nts, in :::act,

1;;) n becLme enjoya _e,

L:,i3;ects of homoencous are reaIn..:e.

out ,;he effects, presumably because of fl -co

c;heice v:ith counseling which is involved.

';:h"e the "A, B, C" Eradin system is inadequat the

]--2 system is little better. It is unfortunate that the most

remlistic methods of reporting pupil progress are .m.clov

for a minority of students. The written report of learnir

-croblems and the filing of a checklist of deficiencies of

the student as well as the parental conference to

dicuss his lack of progress, the only realistic methods of

retorting pupil progress, are reserved for the failing stu

dent. A written report of progress and of the skills learned,

and/or a c:cecklist of strong and weak points, and/or par

ental conference during two or three days twice a year are

the most adequate methods of reporting pupil progress.

Courses should be made available for all levels of stu

dent interest. and ability. There is a tendency, in some of

the schools, for the authors to attempt to satisfy the

loning present from firstyear teaching to bring the mature

college courses enjoyed so much by teachingteachin_; faculty

their college years to the public school. While being able

to teach courses of interest to teachers is important, in the

curriculum, student's needs must be foremost. While i t may

9 R



c:..tartic for the techer

may ignore the needs interois of

by y,resenting courses beyond their maturity.

?:_nally, there is need of extensive testing of

t3 rrogrecs and attitude in the new pro:-ram.

TT, remains i.m-,io-r.tant for English teachers to cohce:ch

the=c!lves with the effectiveness of their methods in

o: ining the indicated educational goals.

hegariless of the variety of multiple elective r)ro:,rom

odor:fed, educators must hold as central objectives the on

student interest in English, the cultivation of

a desire to use the English skills, and acquisition of a

competency in these skill areas. The multiple elective pro

gram appears to be able to accomplish these objectives.
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2

"c io Jto TPro,r,ram

welldeveloped Palo Alto ;rogrcm is probably the

'.za;.=;initive in its use of contractinL to individualize

in=uction. All courses may be taken within tne "pas

cred't" -colicy of the school under the following -croram:

All courses in the first (white) section are offered
for L:,,C:LISH GRDUATIO 1-fEc:LJI-2=ENT OICEDIT. This

tnat, as with -oresent classes, the various
basc writing, reading and speaking skills will be
7,racticed and taught and that a significant piece of
writing will be reouired every two weeks. There are
2=G options available, however. If there is an
opton, this will be stated between the "Possible
Teachers" line and the "Course Description" and in
dicates special types of credit which can be indiv
idually contracted for with the teacher of the
course. This credit line for some of the courses,
for example: ENGLISH 31: F= STUDY, states that
STUDENTS Y_AY CONTRACT FOR ENRICH =T CP.EDIT. "En
richment Credit" means that the student is taking
the course after his English graduation recuirement
has been completed. The student who contracts with
the teacher for "Enrichment Credit" generally will
NOT be required to fulfill the basic skills or
writing recuirements that the regular student must
complete. Thus, though receiving credit for
taking the course, this "Enrichment Credit" Stu
dent VIILL NOT BE 7UL7v7LT,TWG HIT ENGLISH GRADUA7T0 N
EQUIRET 13Y TAKING THIS COUZSE.

Other courses in the white section, for example
ENGLISH 90: THE. WORLDS OF CHAUCER AND SHAKESPEARE,
may be contracted by Advanced Placement students
for AP credit. This would entail agreement be
forehand and fulfillment of a contract which in
volves work of superior cuality beyond the regular
requirements of the course.

The courses in the second (blue) section are bein::
offered for ENRICHI:IENT CREDIT ONLY and DO NOT
fill the English graduation requirements. A stu
dent signs into these in addition to a course which



0 I 

*gS7.a.100 TTrIL c:77Z. 
Y.OTJ.,7E-TO 17r7C!,77 :1717 

Tulogs 07 
-7n: :jr loU 812,17 T JO 

TTJ JOT. oaoo 
u=1.702,10 fLu3z7-T0-zugu JO 

o .r-s O:T. c 73 V.-3 T JOT OT 17: 

.77AI 77 C,T, IJIC.10 77, 
Y7T V.0:7,7,07o7JI7.?, 

77-:'? 7'177A 47-7 

r.)7?":,7 Y7 

1,; ' 
. 



11'::x II

'7.2E:32A TOTAL-C:ICOL 11,7C7VE
SCHEDULI.XG

'2eistar, ::in, is the only school studied wnich em-:;loys

Their description is reproduced here:

'.he daily school schedule will consist of
t:enty-four (24) fifteen-minute periods or sod-

The exact length of a class or selection
eetihg will vary from day to day but will be a

multitle of these fifteen-minute f::odules--30 min-
utee, 45 minutes, etc. The length of the ring
'::ill depend of the ty*oe of instruction Planned and
the de:eands of a given selection. !Lost selections
will not meet every day, but rather two, three, or
four tmes a week. This flexibility allows a stu-
dent to elect more selections than usually possible,
thus giving him an opportunity to explore various
areas of interest within the normal school day.

E,,tudents not scheduled for selection meetings
within a given day will have an opportunity to
browse, study and do research reading in the li-
brary; to conduct laboratory experiments in the
research center; to have conferences with their
teachers and guidance counselors; to work indepen-
dently in the mathematics laboratory, art studio,
music suite, and physical education area; to study
in an area provided; or to relax in the cafeteria.

The accompanying sample schedule will give an indication of

the method in which the modular schedule can be implemented.

It is reprinted from the Maine Curriculum Bulletin.
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:rinec. here is the description of the 1? year :u

::.es courses offered to aboveaverage students in each

in lieu of the shorter elective courses. The

levels used are Brown phasing designations.

U=7;71-7,,S 3 Year PrograT.
Level

uoncmore 046 one year

PROCEDURE POR A=ISSION: Ninth grade students will
apply to their English teacher to be con
sidered for Humanities. English teachers will
submit applicants names to the ninth grade
counselor who should consider the followin
criteria in making recommendation:

a) Ninth grade GPA -- 3.0 or above
b) Ninth grade English -- grade of 3 or above
c) Student's dependability and maturity of interest
d) Achievement scores on available standardized

tests

No screening will be done by the high school. No
student will be excluded if interest and desire out
weigh previous achievement record.

sophomore Humanities is a fullyear course. Comp
, osition is integrated, throughout, with study of
books chosen with reference to sophomore needs and
interest in the introduction to fiction (old and
new), poetry (traditional and modern), and drama
(ancient, Renaissance, 8,nd modern). Grammar and
syntax are studied and drilled; this includes a
survey of the history of the English language. The
results of reading and drill are brought together in
papers that develop themes of depth and scope.

are from the following general areas and
specific works: modern short stories, poetry,
ditional and modern, and novels: ?itzr:erald's

Remarque's All C;Inet, on
:ron, Conrad's Heart of Darn:-.3,
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A72'1DI: IV

TILES OF COURSES E2;.-2LOvED 1.3v

=IEH S=LLS
ENGLISH

ORTENTED FGLISE
.. co English

b. 3usinaF.:s Co=unications
,0 Vocational English
d. 3usinc ss English landamental
e. Occupational English

Vocational Report Writing
3usirec,s Letter Writing
Counieative Work Skills

1. English Usage

2. ENGLISH FOR EVERYDAY LIFE

a. Contemporary English
b. Practical English
c. Every Day Writing Skills
d. Improvement of Writing
e. Consamer Education

B. RELEDL.L ENGLISH

I. GENEHAL CODIJUNICAr2IO1\ SKILLS

a.. Fundamental English
b. VI-citing Clinic

2. REMEDIAL READING

a. Individualized English
U. Correctional Reading
c. Remedial Reading
d. basic Reading Skills

READING

1. BASIC READING

a. Basic Reading
b. Reading
c. Reading Workshop
d. Reading Improvement
e. Reading Development

2. ADVANCED READING

a. Developmental Reading
b. Improvement of Re:4,..inn,-

10H



3 6

imprevn*6
Advnced Lcadin

)2o ad.: D-velont
2. 1,-3ading Skills

aster and Better Reading
I. I:eading Lab

2PEED LEADING

a. Speed Reading
b. 'ead Paster

D. W.LI2ING

CUY.POSITION

a. Composition
b. Techniques of Writing
c. Contemporary Composition
d. Basic English
e. Rhetoric
f. Writing
g. Basic Composition
h. Writing Workshop
i. Writing
j. Write - on
k. Pup Tents or Cathedrals: Different Kinds of

Writing

2. ADVANCED COMPOSITION

a. Advanced. Composition
b. Advanced. Writing
c. College Preparatory Writing
d. Intermediate Composition
e. Description and Narration
f. Writing Lab
g. Writing Clinic
h. Writing Workshop
i. Creative Writing
j. Expository Writing
k. Advanced Expository Writing
1. Exposition

3. JOURNALISM, YEARBOOK, AND NEWSPAPER

a. Journalism
b. Journalistic Writing
c. Annual
d. Newswritig
e. Practical Writing

10



1 .

Mrndamentals of Seach
b. Learn tc Speak Effoctively
C. Introduction to Speech
L..'. Oral Compoon

Gral Communications

E. -Basic Speech
13asic Speech DeveloTpment

i. Essential Speech Experiences
j. Beginning Sfeech
k. Communications

. AD VC-ED SPEECH

a. Pe)-zsuacve Speaking
b. Voice and. Motion
c. Groundwork for Public Speaking
d. Public Speaking--A MiniCourse
e. Public Speaking
f. Advanced. Speech

Parliamentary Procedure
h. 1.orehs.;.cs

AnIumentation, Discussion, and. Debate
0,7
Readings in Public Address

3. DRAI:lAr:'IC INTERPRETATION

a. Dramatic Interpretation
O. Dramatic Readnig
c. heading with Meaning
d. Oral Tnterpretation and Dramatics
e. Oral Interpretation
,re,Amp

4.

a. Debate Workshop and Seminar
b. Debate
c. Novice Debate

CRA.:MAR AND USAGE

. Grammar
2. Ra=arg

World. Sociology--or Traditional Lar1,7;1;.a:c
4. Grammar Usage
5. English Usage
f. Senior Review Grammar
7. Advanced Grammar

Grc:rlar for Business Writing and. Foreign
9. "undamcntals of Grammar and
10. English Usage Workshop
11. Transformational Grammar

110



. d er,saraton
and Vocabulary

vecabu7,ry Enrichment
E-crience

".D2r2I0.;2.7. COURSLS

1. 1t1sh Literature Survey
English 11 terature: ..L3eg1nn11 rs to 1500

. nJ:Tiih Literature: From Leowulf -co the Classical
erica

Enlish Literature: From the Romantic Period to
the 2rcsent

5. En7lish Literature
6. :.ajor British Writers
7. :ajor English Authors
S. Survey of American Literature
9. Adventures in American Literature
10. Readins in American Literature
11. :Tasterpicces of American Literature
12. ,:ajor V:orks of Early American Y.asters

Amarcan Literature Seminar
14. A Sampler of American Writing

PERIODS OF LITERATURE

1. English Literature: The Renaissance
2. Color It [Victorian Literaturel

The Inconsistent Victorians
4. The Victorian Spirit
5. America's Golden Day
6. :flodarn American Literature
7. Contemporary American Literature
8. :iodern American Prose

STANDARD AUTHORS OR THEIR WORKS

1. Shakespeare
2 Shakespeare's Student Prince

Shal,:espearian Comedy
4. Shakespearian Tragedy
5. The Case of Richard. III: Statesman or Villain
6. The Bard.
7. The Worlds of Shakespeare and. Chaucer
8. Hemnccay
9. Hemingway and. His enerat:_on
O. Twain L:nd London

11. ,-,ark Twain and. His Contemporaries
12. It's April [Canturbury

iii



hc and
Lnd

and the ISronteL::
Twontieth Cntury Paulkher

Nobl Pri2fe Authors
1. A.:::erican Gothic: Short Stories and Poct..- e:

clgar Allen Poe

7-)oc,ry

2. Introduction to Poetry
E.sure to Poetry
-,,:hderstanding Poetry

7). Poetry Seminar
c. Poes, They are a'Changin'
/. Glory Be to Dappled Things

ITS A BIRD ITS A PaNE
IT'S A POETRY UNIT

9. :odern Poetry
10. 1,:odern American Poetry

T.'_ed4eval Through 18th Century Poetry
Y2. lwmantc and Victorian Poetry

20th Century Poetry
II:ajor English Poets

15. Writing About Poetry

.1.;ONPICTION

1. Nonfiction
2. E:coloring NonFiction

Survey of Lodern NonFiction
4 Impact : Truth Is Stranger than Fiction

P. 7SSAY

Informal Essays and Poetry for Enjoyment
2. Essays and Poetry

The Essay
The Essay and Personal Style

G. Dr0C-1-:APHY

1. BioEraphy
2. Biograrihy and Autobiography
3. Ike: Ian of Letters

77 SHORT STORY

. Short Story
2. Introduction to the Short Story

Introduction to Fiction
4 American Short Story
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'n the Short 2tory
and S:,ort lovc1

7. 1: Short :3tory Tia Novel
Sto:Lcs

the Ane-oican Short ..;i,cirj
SI':ort Story

Is,uss4an Short Story

Short Stories
?he Stoa...y

Stories

SC=C-2
Science -2iction a Social Protest

2. Science Fiction
3. :hat Y.iEnt the Future Hold?

CtoDian Literature and. Science Fiction
2. Science Fiction Novels
u. Sr,ace Odyssey 4002

J. NOVEL

IQ MC NOV01
Introduction to the Novel

3. Aspects of the Novel
4. Develo-ement of the Novel
50 Evolution and Structure of the Novel
6. Early English Novel
-7
J. :,merican Novel to 1900

. 19th Century Novel
9. Novel of Character
10. 19th Century British Novel
11. Traditional Novel
2. 20th Century Novel

13. he Gothic Novel
14. Novel of Character
15. Historical Novel
16. The Psychological Novel
17. Modern American Novel
18. Modern Novel
19. The Russian Novel
20. The American Novel
21. The American Novel of the Twentieth Century
22. Early American Novel
23. Modern English Novel.
24. The Best of the 3iggies
25. Novels for the College Bound

K. WORLD IITTArnURE

1. .Worid Authors
2. las.terpieces of World Literature
3. Comparative Literature
4. Masterpieces of American and. European Literature
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.L.1

n-aL2nLtLcrJ.-1 LD.7,eratreLruro
Liter:_turc

nue.73day be
_round

,uroen
--)=.21C LIT=.=

Literature
a

D,T,velolt, of Drar.:a
a

2arly 3ritish Theater
7. .aestoration Drama and lath Century

of Modern Drama
9 . i:od.ern Drama

odern English Drama
1:_odern European Drama

12. Current British Drama
Ledern American Drama

14 21.''oetry and. Drama
15. :;onfiction and Short Plays
16. Comedy

Comedy and. TragiComedy
la. Th.. Tr.ial
19. Hundred Thousand. Heroes
20. The Silken Thread.
%I. Prescriptions for Life
%%, Readings in Drama
23. Broadway Plays and. Musicals
24. Theatre of the Absurd

MYTHOLOGY AND FOLICLORE

la Mythology
2. Folklore
3. Myth, Legend and. Fable
4. Fairy Tales Old and. New
5. Mythology and. Folklore
6. Background for Literature
7. Introduction to Greek lythology

Clasical :ytholosty
9. Zeus's Thunder Bolts
10. Mythology--Roman
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II-

c the .3ible
Literature From ,;he

Th '2olk ic
Lit:rary Epic
Homeric Er,ic

-LIIATCE STUDY
-,- 4- fl

2. :2osolute Power
3. icuz; Look at 1:.an

innoL- ence
al-eh for Ham:iness

6. To Aroe or Dissent
7. inhumanity to Lan: Learned or mate
a. Initiation--The Y:yth of Adolescence
9. Revolt and lawolution

The Jazz Age: The Lost Generation and :merican
Despair

..4

2. Two Faces of Tar
13. blood and. Guts
14. War: Catch and Courage
5. "hat Fools These Mortals Be"
5. "Escapecome on over"
17. Behind Every Successful Man
;8, Accent on Youth
19. Your Own Thing
20. Adjustment: The Handmaid of Maturity
21. The Image Abroad: Modified American or European

Plan
22. Literature of War
23. The Bad. Seed
24. And. Have .Not Charity
25. The Measure of a Man
26. Closer to the Truth
27, Far Away Places
28. Conformity vs. Individualism
29. Quest for Power and Fulfillment
30. Search for identity
31. Justice vs. Injustice
32. Struggle for Survival
33. Man Standing Alone
34. Dilemma of the Underdog
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Con2ience
nallongin Aoriy

His ?ersonal Calleres

ro fo.Y. Ititr
o-

1]teracur3
onolcy tnrougn Liueratare

-,. (iv:: D.:L.:obedience in .L.:erloan Literatl:ro
-5. -2ne ,),Jr c,_ for S,Df
-7. The The Darker Side of ,,merican

Tnc
lltezats,ro
:_mcfican AnLihcro

in a Cage

Lin on EarthEcology in Literature
52. han in Crisis: The Ercaklng Faint

The American ,,yL,n: The Desire for Success
.:-:. :,an in Society
55. The American Community

I .L3 07 TI'(,RY STUDY 07, ST'ECTAL INTEREST TO
STUDS

Literature of the Old West
2. ,cste--ns,

Literature of The American West
American ITTonteir

5. S.?[ Stories
Touch of Lystery

7. _ystery
C. hystery Stories
9. Stories of Suspense

hot Hod
Sports

2. Literature of Sports
'3. Sports and the Outdoors

Stories of the Sea
Literature of the High Seas
:,dventare
.,,d,/,,ntore and. Excitement

CS. ?LenAge -:;ovels
;9. Literature that Appeals to Youth
20. Literature of the Adolescent Years

I-73atre of Interest to Boys
of Interest to Girls

Accent on Youth
= Gang

Humor
26. 'al=.3 of the Gothic and. Bizarre

11C



273 Surnc_tural:
::ecreational titerc;t1.:re
The Coi.:ic Spirit: Viit and H-,mo in A:neca

Th Gentle Art
31. :odern 1,1usio

=AS 02 T1; '- T STUDY 0.2

Literature of Social Criticism
2. Local Color V,riters

0 A 2ortrait of Maine
Sati:e: The Literary Prescription for I=ovement

of Society
5. Ror::antici= and Realism
C). Lmerican Humorists
7. Soc-L,.1 Satire
8. Satire
9. American Idealism: The American Dream
0. Utopia and. .LntiUtopia
11. Contemporary Literature
12. Smirks and. Chuckles
13. Nebraska Writers
14. Literature of PolDular Science
15. Fantasy and. Children's Classics

GENERAL LITERATURE STUDY COURSES

The Nature of Literature
Literary Adventures
Reading Modern Literature
Introduction to Literature
Basic English--Literature

T. LITERARY CRITICTSM

1. Literary Criticism
2. Principles of Critical Analysis
3.. Critical Writing
L, Studies in Literary Criticism

T77, MINORITY STUDIES

MINORITY GROUPS GENERALLY

1.

2.

3.

5.

Literature of the Minorities
Literature of American Minorities
The Marginal Ones
The Cry of the Minority
The Problems of Minority Groups
Pot Pourri

3TACY STUDIES

14. The 131ack American
The Negro Renaissance

11?



C.

-..rature

]3lac.:

0=J,
2valun of

Y.cdia--Co:np:r1rative Study

1.Ledip

0.

eaia

Contc:::porary
,

Lad iou"h & The Crowd: Prooaganaa and la:L.z

LI:.GA=ES r N=APEI:S

J.

7-0'7-i-es and Newspapers

Periodicals

IF_OTTCX PICTURES

Film Study
2. Film Yledia

Toilmmf:,kng
Film
Film Education
The Creative Eye
Cinematography
Art of the Motion Picture
Theatre Arts ITI, IV

10. Literature Without Reading
II. The Film as Art Form
12. Film Language

44

00
7,
O.

STUDY OF

Language
Language
Language in
Linguistics
Semantics
Viords
dodern Grammar
Study of English Language
History of the English Language
:Y.ontag-c

Co=unication
Develoing and Applying Language Skills
Advanced English Usage

LANGUAGE

Study

Thought and ...Luion
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tiofl to T'f.eLter
a StaL"' want to pay?

atvc Dram,t-ics

Z.cting
2._dvenced

A Season of Live Theater

2-Zivanced Drama
Role Playing

Live Theater
.,...iurouc.ion to Acting t age-craftu

R. Children's Theater.
S. Puppetry
T. Header's Theater

VII. CO:RSES TOWARDS PSYCHOLOGICAL EDS
YLEALIZAr:.TON AND SELF-ADJUSrnY;7WT

Home and Family
D. The Family-

C. Crisis of Adolescence
D. Teen-Age Problems

Self-Recognition
'1-no Am T?

G. Reason vs Emotions
Social Creativity

T. Vocations
J. Occupational Opportunities

Learning to Be Free
L. The Human Potential

L-oint of Departure
L. Leisure and. Recreation

1.7711. SOCIAL AWARENESS AND PROTEST

A. The Outsider
The American Identity

O. Rebels, Deviants and. Retreatists
D. Social Criticism and. Contemporary Issues
B. Disillusionment with Life and. Society

Youth in Rebellion
Phoniness of Society
' .'"he Individual in Society

T. Literature of Revolution

1
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L.::.'.:10LIL of Liociety

:-:=:ncs--Arts in America

Co -Litraturc and the Arts

Introuction to Philosc-z;hy

:-hiI0:3Phy in Literature

l'r001G::12 in .chilosophy
'Foundations of East and '::est

Literaturc of Philosophy & Religion
Literature of Existentialism

XI. ZESEARCH Y,ETHODS

Technicues of Research

ese':.-rch 7..ethods

D. Research Seminar
E. The Research Paper
F. The Research Paper and Literary Techniques
G. Laboratory Research Project
H. Literary Research
I. ::/rite on & on

XII. I=VIDUAL WORK
A. independent Reading
F. Tndependent Study
C. Individualized Reading
F. Individual Projects
F. Independent Study Courses in Literature
2. Hooked on Books

CC ear oh

G. Special Projects
H. Do Your Own Thing

Reading for Pleasure
u Individual investigation
K. Group and Individual Projects in Literature and Art

XTTT. ViORKING WITH IDEAS

A. Seminar in New Dimensions
7i. Understanding Other Cultures
C. -;eminar in Ideas

STUDY SKILLS

A Reading and Study Skills
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'Cool
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